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Předmět:  Didaktika literatury pro 1. a 2. stupeň
Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace):
Hlavním předpokladem je zájem zintenzívnit přípravu na budoucí povolání a zájem  o rozšíření dovedností pro budoucí práci s dětmi, avšak především seznámit se s novými technikami práce, které vedou k aktivizaci žáků.  

Předmět je  součástí   sady didaktických předmětů a jeho cílem je seznámit budoucí učitele s důležitostí rozvoje četby v anglickém jazyce. Vedle širokého tématu Reading , při němž navazuje předmět na výsledky výzkumů v této oblasti, které potvrzují nutnost  vystavit děti mladšího školního věku četbě a různým faktorům, jaké literatura přináší do jejich života, se studenti  se seznámí s různými technikami  práce s knihou a slovní zásobou,  přesvědčí se o síle vypravěčství (storytelling) a naučí se  pracovat s texty, texty dále upravovat a  vymýšlet aktivity na podporu dalších jazykových kompetencí. 

Student si bude vědom nutnosti dbát i na uplatňování základních didaktických principů,. Zvláštní pozornost bude věnována kolaborativnímu a kooperativnímu učení v souvislosti  s výukou zaměřenou na využívání dětské knihy  od obrázkové a ž po romány pro  „early young learners“. 
Významnou část studijního předmětu pokrývá práce s knihou, při níž se učí budoucí učitelé pracovat s různými dovednostmi z oblasti myšlení a učí se od samého počátku zabudovávat tzv. higher-order thinking skills (myšlenkové operace vyššího řádu do repertoáru nově získaných kompetencí.  V seminářích  studenti pracují s aktivizujícími metodami (včetně  využití tvořivé dramatiky). 
Zapojení studenty do týmové práce umožní vytvářet četné  varianty hraní rolí (role playing).    
Předmět  rovněž seznamuje s kořeny  didaktiky literatury a tvořivé dramatiky a jejími možnostmi  využití při výuce tam,  kde se nepočítá se zařazením  s takovou škálou prostředků do kurikula.


Získané způsobilosti:
Prokazované znalosti a dovednosti:
Absolvováním tohoto předmětu získá student řadu znalostí a dovedností, které mu umožní připravit 
se na výuku anglického jazyka méně tradičním způsobem. 
Student bude umět  
- rozvíjet kreativitu a tvůrčí myšlení u svých studentů 
- posilovat a upevňovat samostatné učení žáků při skupinové práci 
- naučí rozvíjet dynamiku skupiny a kooperativní dovednosti žáků ve skupině 
- posilovat sebevědomí svých žáků volbou nových /aktivizujících strategií 
- sám se naučí aplikovat  řadu technik a metod práce využívaných v tvůrčí dramatice 
  a uplatňovat získané dovednosti při rozvíjení motivace žáků ve výuce AJ.


Literatura:
Carrel, P.L., Devine, J., Eskey, D.E. (2000). Interactive approaches to second language  Learning. Cambridge: Cambridge University Press.
Ellis, G., Brewster, J. (1991). The storytelling handbook for primary teachers. London: Penguin Books.                                                       
Graham, J., Kelly,A. (2008). Reading under control. Teaching reading in the primary school. 3rd. ed.  London: Routledge.
Koťátková, S. a kol. (1998). Vybrané kapitoly z dramatické výchovy. Praha:  Karolinum, nakl. UK.
Lockwood, M. (2008). Promoting reading for pleasure in the primary school. London:. SAGE Publication.
Maley, A., Duff, A. (2005).  Drama techniques in language learning. Cambridge handbooks 
for language teachers. Cambridge: Cambridge University Press.  
Spolin, V. (1986). Theatre games for the classroom. A teacher’s handbook. Illinois: Evanston.
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Subject Description:


T h i s  c o u r s e    i s   p a r t   o f   t h e   w h o l e   s e t   o f   s u b j e c t s   p r e p a r i n g     s t u d e n t s/ p r o s p e c t i v e    t e a c h e r s     f o r    t e a c h i n g    E n g l i s h  as a second language at the lower and the higher stages of primary school.  It  has been designed to introduce students  to  reading children ´s   books  with a strong emphasis on developing  critical response  to literature  for children  and  young adult learners and for the deeper understanding of the role of literature at that stage of children’s development.  In addition to that, the purpose of the course is to improve the quality of the studied English language by means of reading and analysing books, talking about books, by telling stories and learning strategies that can help young learners to enjoy reading, literature  and a wide range of its genres.


Learning Objectives:


The aim of this course is to inform prospective teachers about the importance of reading in the English language and its further development.  The course should also bring ideas of how to integrate the reading of selected texts into the ELT classroom in spite of the fact that literature is not incorporated in the ELT curriculum of Czech primary schools. 
Making use of the results of recent research, this course will introduce a wider theme of Reading and the necessity to expose young learners to reading and all those factors literature can bring to their lives.

Teacher trainees will get acquainted with various techniques of working with children’s books and/or extracts. They will learn how to extend young learner’s vocabulary by means of reading, listening, speaking and writing.  They will earn about the power of fiction and its influence on children development, in particular on their motivation and imagination. They should see the power of storytelling and learn how to work as storytellers and animators of stories for children. The y will also learn how to alter texts and make them suitable for the ELT classroom, how to extend or shorten literary texts and think out further activities that would support the learner’s further language competences. 






















Content (topics)
List of Topics

Group Consultations:  

Topic No. 1 and 2 
Why we should start using literature at lower levels of the Primary School
                                                                                                                                          
R e a d i n g   i n   t h e   E L T   C l a s s r o o m   a t   l o w e r   l e v e  l   of   t h e  
P r i m a r y   S c h o o l                                                                                                   2 hours      

Subtopics:  
Understanding Reading (Smith, F., pp. 1-109).
Asking Questions (Montgomery et all, 2007, p. 7-19).

Topic No. 3
Storytelling in the in the ELT Classroom at the lower level of the Primary School 
Using Narratives for Teaching and Learning   
Literature. Justification of the Necessity of Storytelling in Lower Language Education. 2 hours


Working Seminars: 

Topic 4
Working with Literary Texts:  Picture Books and Storybooks                                         2 hours 

Topic 5
Working with fiction/shorter extracts at the higher level of primary schools                   2 hours
Fairy tales 

Topic 6
Working with poetry                                                                                                       2 hours

Topic 7
Working with drama                      ¨                                                                                2 hours
Puppetry                                                                                                                         

The Final Project:                                                                                                         2 hours

__________________________________________________________________________














Core Reading:	
Carrel, P.L., Devine, J., Eskey, D.E. (2000). Interactive approaches to second language  learning. Cambridge: Cambridge University Press.

Ellis, G., Brewster, J. (1991). The storytelling handbook for primary teachers. London: Penguin Books.                                                       
 
Suggested Reading:
Carrel, P.L., Devine, J., Eskey, D.E. (2000). Interactive approaches to second language  learning. Cambridge: Cambridge University Press.

Gibson, E.J. & Levin, H. (1975). The Psychology of reading. Cambridge, MA: MIT Press. 
Graham, J., Kelly, A. (2008). Reading under control. Teaching reading in the primary school. 3rd ed.  London: Routledge.

Chall, J.S. (1967). Learning to Read: The Great Debate. New York: McGraw-Hill. 
Heathcote, D.(1991). Making drama work with Dorothy Heathcote / Dorothy Heathcote working with Ian Draper (Video). Newcastle upon Tyne, England: University of Newcastle upon Tyne, Audio Visual Centre.

L o c k w o o d ,   M .   ( 2 0 0 8 ).   P r o m o t i n g   r e a d i n g   f o r   p l e a s u r e   i n            t h e   p r i m a r y   s c h o o l.   L o n d o n: SAGE Publication.

Maley, A., Duff, A. (2005).  Drama techniques in language learning. Cambridge handbooks for language teachers. Cambridge: Cambridge University Press.  

  McWilliams, B.   Effective storytelling.  A manual for beginners  available at www.eldrbarry.net/roos/art.htm or   eldrbarry@eldrbarry.net

Montgomery,M., Durant,A. , Fabb,N. Furniss, T. et al ( 2007). Ways of reading. Advanced reading skills for students of English literature. London: Routledge.
 
Morganová,M., Saxtonová, J. (2001). Vyučování dramatu. Hlava plná nápadů. Praha: Sdružení pro tvořivou dramatiku. 

Pearson, P.D. (1984). Handbook of reading research. New York: Longman. 
Resnick, L.B. & Weaver, P.A. (1979). Theory and practice of early reading. Volumes I-III. Hillsdale, NJ: Erlbaum. 
Sedgwick, F. (2011). Inspiring children to read and write for pleasure. Using literature to inspire literacy learning for ages 8-12.  London: Routledge.

Singer, H. & Ruddell, R. (1976). Theoretical models and processes of reading. Newark, DE: International Reading Assoc. 
Smith, F. (2004). Understanding Reading. A psycholinguistic analysis of reading and Learning to Read. Sixth edition. London: Lawrence Erlbaum Associates, inc., Publishers.

Spolin, V. (1999). Improvisation for the theater. A handbook of teaching and directing techniques. Evanston: North-western University Press.

Spolin, V. (1986). Theatre games for the classroom. A teacher’s handbook. Illinois: Evanston.

Wagner, B.J. (1999). Dorothy Heathcote: Drama as a learning medium. Portsmouth, NH: Heinemann.

Warren, K. (1994). Hooked on drama. Waverly, New South Wales: Macquarie University, Institute of Early Childhood.












































	
Topic  No. 1, 2 
           Why we should start using literature at lower levels of  the Primary School 
Reading in the ELT Classroom at the Primary School



	Core Reading:

	
Jackman, H. L. (2001)  Early education curriculum. A child´s connection to the world.  Sec. ed. Chapter 4, Literature. pp. 83-116. Albany: Thomson Education.  Also available at:  www.earlyChildEducation.delmar.com
 
L a z a r ,   G .   ( 1 9 9 4 )   U s i n g   l i t e r a t u r e   a t   l o w e r   l e v e l s.  E L T             J o u r n a l .  V o l u m e   4 8 / 2.   
 
Sedgwick, F. (2011). Inspiring children to read and write for pleasure. Using literature to inspire literacy learning for ages 8-12.  London: Routledge.

Smith, F. (2004). Understanding reading. A psycholinguistic analysis of reading and learning to read. Sixth edition. London: Lawrence Erlbaum Associates, Inc., Publishers.




	Suggested Reading:

	Carrel, P.L., Devine, J., Eskey, D.E. (2000). Interactive approaches to second language  learning. Cambridge: Cambridge University Press.

Ellis, G., Brewster, J. (1991). The storytelling handbook for primary teachers. London: Penguin Books.                                                       

Graham, J., Kelly,A. (2008). Reading under control. Teaching reading in the primary school. 3rd. ed.  London: Routledge.

Chall, J.S. (1967). Learning to Read: The Great Debate. New York: McGraw-Hill. 
Gibson, E.J. & Levin, H. (1975). The Psychology of Reading. Cambridge, MA: MIT Press. 
Pearson, P.D. (1984). Handbook of reading research. New York: Longman. 
Resnick, L.B. & Weaver, P.A. (1979). Theory and practice of early reading. Volumes I-III. Hillsdale, NJ: Erlbaum. 
Singer, H. & Ruddell, R. (1976). Theoretical Models and Processes of Reading. Newark, DE: International Reading Assoc. 



	Sub-topics / Key Concepts

	
 
Theories of Reading
Understanding  Reading (Smith, F., pp. 1-109) 
Asking Questions (Montgomery et all, 2007, p. 7-19) 


Key concepts:
Surface structure and deep structure, Eye movements in reading,  Semiotics
Vision and Information,  Hemispheric specialization,  Chunking, Children’s memory




	Tasks

	TASK No. 1
 Be prepared to discuss the following questions about the text/key concepts:

What are main objections to using literature at lower levels?
What counterarguments can you use?
How can young  learners profit from using literature in the ELT classroom?
What tasks and activities are recommended for young learners who start reading literary texts. 	

TASK No. 2
Define and distinguish the following two key concepts: 
Define children’s books and children’s literature. Distinguish these two terms. 

TASK No. 3
Try to summarize criteria for  selecting books suitable for  six-, seven- and eight-year old readers in the ELT Classroom

Task No. 3 A
Which of the following results of regular reading can be expected in young ELT learners at the primary school level?

    A child  learning English 
- Learns to listen to stories told by  teachers
- Develops imagination after being influenced by suitable  literary texts
- Develops creativity  
- Gets new ideas and becomes more engaged in activities  around it.
- Tries to develop interests in many things under the influence of reading books
-  Adds to previous experiences
-  Learns more about the world and people in it
-  Increases attention span
-  Makes attempts at retelling short stories 
-  Increases vocabulary and language skills
-  Starts selecting books according to its taste.
-  Starts enjoying quiet moments alone with his thoughts
-  Develops a lifelong interest in   literature and reading
-  Apart from children’s books the child also learns more about  drama, cinema, 
            puppetry, music  and some other art forms.

TASK No. 3 B
The above mentioned competencies can be easily developed in children who are native speakers.  Are there any limitations for readers of  the primary school lower grades?  Read the book  Inspiring Children to Read and Write for Pleasure Using literature to inspire literacy learning for ages 8-12. Part I Prose pp.12-23  /by Fred Sedgwick/  and prepare a set of questions concerning reading and creative writing and a list of concepts for discussion with your fellow students.




	TASK No. 4
Prepare a list of questions about the text or a key concept for your classmates.

Study the first 6 chapters of the theoretical book Understanding Reading by Frank Smith (100 pages) and present the main findings in the classroom.  Select key concepts from the books and prepare a PowerPoint presentation about one of these 6 chapters. The summary at the end of each chapter will help you solve these problems more easily.

TASK No. 5
Define the following concepts:
   
Surface structure and deep structure
Eye movements in reading,   Semiotics
Vision and information,   Hemispheric specialization,  Chunking
Children’s memory




	
TASK No. 6 
Select one of the studied key concepts and summarise it– prepare to present your findings in class including your own personal opinion.

E.g.
Describe the process between EYE and BRAIN.
Say how text organization  contributes to comprehension
Explain the link between memory and understanding the text, etc.

	
TASK No. 7
Compare the views on the THEORIES OF READING: for instance that represented by Krashen and that developed by Gibson and Levin.

















	

Topic  No. 3 
Storytelling in the Primary School   ( 2 hours)
Storytelling in the in the ELT classroom at the lower level of the primary school 

Sub-topics
Using narratives for teaching and learning the English language and literature. 
Justification of the necessity of storytelling in lower language education. 
Teacher as a Narrator


	Core Reading:

	
Ellis, G., Brewster, J. (1991). The storytelling handbook for primary teachers. London: Penguin Books.                                                       


	Suggested Reading

	  
 McWilliams, B.   Effective storytelling.  A manual for beginners  available at www.eldrbarry.net/roos/art.htm or   eldrbarry@eldrbarry.net




	Key Concepts 

	Role of Storybooks in the ELT Classroom. Authentic Reading

Types of Storybooks. Criteria for Selecting Storybooks (Linguistic, Psychological and Cultural). Storybooks and their Educational Potential.   

Adapting stories. Improving Storytelling Skills. Improving language-learning skills.


	Theoretical Tasks 

	
TASK No. 1
Insert a list of topics covering the theme of  language skills  improvement 

TASK No. 2
· Be prepared to discuss the following questions about the text/key concepts:.

Discuss different types of criteria for selecting storybooks
Or 
Discuss  educational potential of  storybooks
or 
Enumerate at least 8 techniques and the same number of games frequently used  by teachers to introduce new vocabulary in the ELT classroom in the Primary School.
What are the most important strategies that will enable primary school children to cope with their listening to literary texts? 

TASK 3
Read the recommended literature and  be prepared to discuss the following questions about the text and the key concepts:

· Why should storytelling be incorporated into ELT classes?  What are it positive effects?
· Give characteristic features of a good story.
· Describe the process of becoming a successful storyteller.
· Where do you see the effect of storytelling on the learner’s character development?


	PRACTICAL  TASKS
TASK No. 4
Exploitation of  Texts in the collection Enjoy Reading and Learn English
The collection of texts Enjoy Reading and Learn English includes a series of shorter and longer tales with the intention of providing the opportunity to teachers who wish to revive storytelling in their ELT classroom. A great portion of initial activity and efforts will still be placed on the teacher’s shoulder,  who can maximize the effect by bringing (together with texts) also his/her love of books together  with a  strong belief in reading books for enjoyment to the classroom.   
1. Incorporate some of the narrative tasks used in this book into your work in the ELT classroom (Shorter Texts, Robin Hood or Arthurian Legends, etc.).

2. Use  LibriVox, free public domain audiobooks, for listening to children´s books
Task No. 5 
· Prepare a list of questions about the text or a key concept for your classmates.
Study the Storytelling Handbook and prepare a list of questions concerning the classroom management, in particular 
a) questions about  ways of organizing storytelling
b) using audio-visual aids/videos based on stories/storybooks
c) making use of group work in connection with storybooks in the primary ELT classroom
d) displaying  children’s work


	Summarize TOPIC No. 3   STORYTELLING at the primary school Level

Select a key concept and summarize it –prepare to present your findings in the class, including your personal opinion

	Based on your readings and understanding of the key concepts within, prepare an example of real-life application in a context of Czech primary schools.

Make a list of suitable Storybooks for children between 6-9  and 10-12 years of age.
Then select one of them and
a) prepare a lesson plan which will enable you to integrate this storybook in the  EL classroom
b) make full use of  the didactic potential of the selected storybook  













 
	                      Topic  No. 4
                      Working with Literary Texts:  Picture Books               


	Suggested Reading 

	
Ellis, G., Brewster, J. (1991). The storytelling handbook for primary teachers. London: Penguin Books.                                                       










	Key Concepts /Sub-topics

	







	Tasks 

	· Be prepared to discuss the following questions about the text/key concepts...
(Insert list of questions about text or key concepts to be discussed during class time)




	· Prepare a list of questions about the text or a key concept for your classmates.


	· Select a key concept and summarise – prepare to present your findings in class including your own personal opinion.


	· Watch assigned DVD/ video clip and prepare a report on your observations and relationship to key concepts in this topic. 


	· Based on your readings and understanding of the key concepts within, prepare an example of real-life application in a *** context.
(Examples of contexts depend on subject area – classroom for methodology subjects, for example)















	
Topic No.  5


	
Working  with  fiction/shorter extracts  at the higher level of primary schools             2
Fairy tales 


	Core Reading
	Suggested Reading

	
Carter, R. & Long, M.  (1991). Teaching literature.  Longman  Handbooks for language teachers. Longman: London. 
Duff, A., Maley, A. (1990). Literature. Oxford: OUP.
Clandfield, L. Teaching materials: using literature in the EFL/ESL Classroom. Available at One Stop English
http://www.onestopenglish.com/support/methodology/teaching-materials/teaching-materials-using-literature-in-the-efl/-esl-classroom/146508.article


	Gamble, N.  Yeats, S. (2002) Teaching the language and reading of fiction. London: Paul Chapman Publishing.  A Sage Publication Co.
Sumara D.J. (2002).Why reading literature in school still matters: Imagination, interpretation, insight.  London: Lawrence Erlbaum, Publishers.


	Key Concepts/Sub-Topics
 a) 


 


	STUDY TASKS
TASK 1
In defence of teaching literature in the ELT Classroom:

Read the recommended literature and  be prepared to discuss the following questions about the text and the key concepts:
· Why literature should be read and exploited in the ELT classroom although there is no curriculum in our country that would enable the teacher’s to incorporate literature and make use of literary tests in the ELT classroom on a regular basis.

· Recall some of your own experiences as a reader and student of secondary school.

· Recall what types of books you were reading. Think about the texts read in the classroom and what impacts they had upon you.  Say which of the texts studied in the classroom you still remember and why. Can you recall what methods of work you teacher preferred or what general teacher practices were used prevailed at that time? 

· Is there any difference between traditional methods applied to teaching literature 
      in the past and methods applied to teaching literature at present?

TASK 2
Reading for pleasure and readers´ rewards
   
Read the Schwarz’s  book In defence of reading: Teaching literature in 21st century , which is a passionate defence of the pleasures of  reading,  and  explain and/or describe
· his insights into why and how we read 
· the author's forty years of teaching experience and  summarize his most positive achievements 
· the rewards and joys of committed teaching, and the relationship between teaching and scholarship in the contemporary university
TASK 3                                                                                                                                            Models of Teaching English  
Define the three models of teaching literature and give the rationale for the Integrated Model of Teaching Literature. 
TASK 4
Summarize
Select one of the key concepts and summarize it – prepare to present your findings in the class, including your personal opinion
or 
study Carter and Long’s Teaching literature and prepare a list of questions about its ideas for your classmates.


	TASK 5
Study the above-mentioned article  (Geneze, F., 2001)  and answer the following questions:

Which part of the brain is said to be responsible for analytical/critical thinking and language?  Which part is then described as being better at emotions, including reading emotions, music, colour, intuition and creativity?  To what extent can this information be used in teaching reading and reading skills on the one side and teaching creativity on the other side?
Is this theory still valid or do both hemispheres contribute to both the processes? 
 


	TASK 6
Defining and distinguishing the main concepts

Define and distinguish the following two terms:
linguistic competence and literary competence 


	TASK 7
PRACTICAL IMPLICATIONS

Based on your readings and understanding of the key concepts, prepare an example of real –life application in the context of your ELT classroom: 

Select 3 or 4 texts/literary extracts which will represent the above mentioned models of teaching literature.   

Say what worked with students, where you came across difficulties during your experiment, and, finally, what the achievements of your teaching of the three models of literature in the classroom were or how you would improve your teaching poetry in the future.








	
Topic No. 6


	
Working with literary texts: POETRY
   

	Core Reading
	Suggested Reading

	
Carter, R. & Long, M.  (1991). Teaching literature. Longman handbooks for language teachers. Longman: London.

Carter, R. and Long, M.N.  (1987). The Web of words: Exploring literature through language. Cambridge: Cambridge University Press.  Students´ Book and Teacher’s Book

Carter, R. & Nash, W. (1990) Seeing through language. Oxford: Blackwell

Kinovičová, A. (2013). Enjoy reading and learn English. Ústí nad Labem: NEFLT 

Lazar, G. (2013). Literature and language teaching.   Cambridge: Cambridge University Press. 


	
Wilkinson, J.M. (ed.) (2010). Poets on teaching. A sourcebook. University of Iowa Press.

Somers, A.B. (2011). Teaching poetry in high school.  Michigan: National Council of Teachers of English of the University of Michigan



	Key Concepts/ Sub-Topics
· Poetry in the ELT Secondary School Classroom, 
· Responding to Poetry, Understanding Poetry, Writing Poetry
· Teaching Form and Technique
· Incorporating poetry into the language curriculum
· Poetry on the Internet



	Material design and planning to use poetry in the ELT classroom

Read Chapter 6  of Gillian Lazar´s Literature and Language Teaching (p. 96 to 132) and 
say how you might help you students  
· with figurative meanings of  poems
· how you might integrate short poems or extract from poems at higher levels of secondary school;  
· what problems you anticipate in connection with teaching poetry     



PRACTICAL TASKS:

	
TASK 1 :



TASK 2    
Using poetry to develop oral skills:

TASK 3
Exploiting unusual language features:  
WILLIAM SHAKESPEARE´S  SONNETS

Study the sonnet analysed in Enjoy Reading and Learn English ( p. 130) and then select another sonnet by W. Shakespeare in order to make its deeper analysis.  Revise the main poetic devices (Imagery, Apostrophe, Metaphor, Simile, Extended Metaphor, Pun, etc.)  


TASK 4
Teacher trainees´ revision of  their knowledge of poetic devices: 


TASK 6
Understanding the poem on the basis of its analysis and interpretation. 




TASK 7
Creative Writing - Traditional Folk Ballad Assignment

This task continues to develop task No. 3, in which ballads were used at a lower level
of secondary schools. This time teacher trainees can test either their ability of teaching creatively or  show your understanding of the balladic form by writing a ballad or your 
own. At first think about a real life situation that will become the background of your original ballad. Your students may work in a group to create a simple modern ballad.

TASK 8
Further Possibilities of  Using Poems  (Clandfield´s suggestions)
· have students read each other the poem aloud at the same time, checking for each other’s pronunciation and rhythm. Do a whole class choral reading at the end.
· Ask students to rewrite the poem, changing the meaning but not the structure.
· Ask students to write or discuss the possible story behind the poem. Who was it for? What led to the writing of this poem?
· Have a discussion on issues the poem raised and how they relate to the students’ lives.

TASK 9
Application of  the knowledge of the core reading

Study some other techniques and methods of teaching poetry in the language classroom;   apply them to the material you have selected for a specific group of students/classroom. 

TASK 10
PRACTICAL IMPLICATIONS

Reflect on the practical implications of teaching poetry in the classroom (Select a couple of poems suitable for the language level of your class and share ideas with your fellow students. 
Say what worked with students, where you came across difficulties during your experiment, and, finally, what the achievements of your teaching poetry in the classroom were or how you would improve your teaching poetry in the future.






	
Topic No. 7


	Using Drama in the ELT Classroom to Enhance Language Learning (Primary School Level) 
Puppetry


	Core Reading
	Suggested Reading

	
Maley, A., & Duff, A. (2002). Drama techniques in language learning. Cambridge handbooks for language teachers. Cambridge: Cambridge University Press.

Morgan, N., & Saxton J. (1996). Teaching drama. A mind of many wonders. Hutchinson Education. 








	
Heathcote, D.(1991). Making drama work with Dorothy Heathcote / Dorothy Heathcote working with Ian Draper (Video). Newcastle upon Tyne, England: University of Newcastle upon Tyne, Audio Visual Centre.

Morganová,M., Saxtonová, J. (2001). Vyučování dramatu. Hlava plná nápadů. Praha: Sdružení pro tvořivou dramatiku. 

Spolin, V. (1999). Improvisation for the theater. A handbook of teaching and directing techniques. Evanston: North-western University Press.

Spolin, V. (1986). Theatre games for the classroom. A teacher’s handbook. Illinois: Evanston.

Wagner, B.J. (1999). Dorothy Heathcote: Drama As a Learning Medium. Portsmouth, NH: Heinemann.
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Key Concepts/Sub-topics
· Drama techniques in language learning
· Introductory Verbal Exercises
· Adaptations of  sketches for primary schools
· Creating own materials (dialogues , monologues and short skits or sketches) making use of picture books and story books 



	TASKS

	TASK 1
Motivation, getting students involved in class activities

By integrating  drama activities in  learning and teaching English, we may expect

- further development of  students and teacher trainees´ creativity and creative thinking
- strengthening  students´ independent learning while working in groups 
- learning  how to develop the group dynamics and students´  cooperative skills 
- strengthening students´ self –confidence and supporting  their process of learning 


These are strategies that get students involved in the process of learning  and  those contribution to stronger motivation of students for learning a foreign language
All the acquired skills and knowledge will help secondary school teachers make 
English language learning a more effective process.

Taking the above-named into consideration, select examples of the material (texts) that might be exploited for drama activities and used in your ELT classroom.  

TASK 2
Create your own database of literature for  integrating drama activities into the ELT classroom

· Distinguish the following files:
· Drama Activities
· Roleplays
· Skits and Sketches
· Examples of Good Practice
· Video Materials


TASK 3
Using materials exploited for  Topics 3 and 5

· Dramatize some of the passages/extracts of the studied short stories, e.g. those in the stories My Son the Fanatic /Hanif Kureishi/, A Family Supper /Kazuo Ishiguro/, The Train from Rhodesia /Nadine Gordimer/
· Then ask students to act out  a part of the scene in groups

TASK 4                                                                                                                                         Using extracts from plays

Most of the ideas from stories (above) could be applied here, but obviously, this medium gives plenty of opportunity for students to do some drama in the classroom. Here are some possibilities (some of the activities proposed by Clandfield, L., see the suggested reading above):
· Ask students to act out a part of the scene in groups.
· Ask students to make a radio play recording of the scene. They must record this onto cassette. Listen to the different recordings in the last five minutes of future classes. Who’s was the best?
· Ask students to write stage directions, including how to deliver lines (e.g. angrily, breathlessly etc) next to each character’s line of dialogue. Then they read it out loud.
· Ask students to re-write the scene. They could either modernise it (this has been often done with Shakespeare), or imagine that it is set in a completely different location (in space for example). Then they read out the new version.


	TASK 5
Dramatization of short texts  (for lower classes of primary school) 
Read the text and think about a possibility of its dramatization

Answer the question: Which of the dramatizations was the most successful and why?


	
Reflect on the practical implications of using drama texts, improvisations and adaptations of shorter drama pieces.  Then discuss your observations and findings with your classmates.
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