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Předmět:  Didaktika 2

Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace): 
Tento modul, druhý za tří, se zaměřuje na další rozvoj metodické kompetence budoucích učitelů angličtiny. Zahrnuje hlubší  studium a prověření současné praxe ve výuce a učení se angličtině jako cizímu jazyku. Tento studijní předmět je postaven na znalostech získaných ve stud. předmětu Didaktika výuky anglického jazyka I a zaměřuje se převážně na  výuku produktivních dovedností v jazykové třídě. Studenti budou seznamováni s moderními přístupy, metodami a technikami zaměřenými na  integraci „čtyř základních dovedností“ prostřednictvím přednášek, demonstrací              ve třídě a v diskusích na seminářích. 




Hlavní témata probíraná v tomto studijním předmětu (v AJ) budou následující: 	
Skill integration in language teaching.
Common European Frame of Reference: Speaking
The nature of speaking. Spoken language. Difference between speech and writing. Characteristics of Oral Interaction. 
 Stimulating oral interaction in the classroom. Speaking micro skills. 
Types of classroom speaking performance. Comparative analyses of the frameworks for oral skills activities. 
Designing assessment tasks for basic types of speaking. 
Lesson planning.


Získané způsobilosti:

Na konci  výuky v tomto předmětu budou studenti 
· aplikovat principy komunikační výuky jazyka  a dokáží navrhnout  ústní  cvičení pro práci ve třídě při  výuce angličtiny jako cizího jazyka.
· analyzovat typy mluveného projevu ve třídě;
· budou si uvědomovat základní princip(y) hodnocení mluvených projevů jako samostatné dovednosti a rovněž tak i dovednosti, která se svázaná s dalšími třemi dovednostmi. 
· získají další zkušenosti při plánování, tvorbě  a vedení strukturovaných a ucelených hodin výuky angličtiny jako cizího jazyka  na různých jazykových úrovních.




Literatura:
Základní:

Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education.


Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at

Scrivener, G. (2005). Learning teaching: A guidebook for English language teachers. Macmillan Books for Teaching.


Thornbury, S. (2006). How to teach speaking. London: Pearson Education.

Doporučená: 

COUNCIL OF EUROPE. Common European Framework of Reference for Languages: Learning, teaching, assessment. Strasbourg: Council of Europe. Cambridge: Cambridge University Press, 2001. 278 s. ISBN 0521005310.   
  http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf        

Luoma, S. (2004). Assessing speaking.  Cambridge: Cambridge University Press. 



Videomateriály  at

http://www.eltweekly.com/elt-newsletter/2012/09/vol-4-issue-38-activating-speaking-incredible-teaching-tip/ 

Sarah Phillips talks about activating speaking when teaching young learners, she suggests to use animated movies that are a support for dramatization. Not only can learners dramatize the story themselves, they create finger puppets and perform the story too. Using animated stories or cartoons activate speaking and enhance learners' interest.

http://www.eltweekly.com/elt-newsletter/2010/05/58-video-error-correction-in-speaking-the-fun-way/
video discussing: correcting students´ mistakes in speaking in a funny way- using visual reminders on the wall



http://www.eltweekly.com/elt-newsletter/2012/08/vol-4-issue-35-video-teaching-grammar-communicatively/
Practical example of miming-the-picture activity in the class

http://www.eltweekly.com/elt-newsletter/2012/10/vol-4-issue-41-video-jack-c-richards-on-communicative-language-teaching/

Herbert Puchta’s top tips for motivating teenagers in the classroom.

http://eltweekly.com/2014/04/herbert-puchtas-top-tip-for-motivating-teenagers/#sthash.SrtSGsJp.dpbs
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	  Topic 
Skill Integration in Language Teaching (4 hours) 


	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 17.

Scrivener, J. (2005) Learning teaching. London: Macmillan   pp. 38-40  


	Key Concepts and Statements

	· receptive skills
· productive skills
· skills integration
· a whole language approach
· the Episode Hypothesis

	Key Concepts and Statements

	· People have two forms of productive performance, i.e. oral and written.
· People have two forms of receptive performance, i.e. auditory and reading.
· Despite a long history of treating the four skills (Listening, Reading, Speaking and Writing) separately, there is a trend toward skill integration.
· Production and reception are just two sides of the same coin.
· Once skills reinforces another. 

	Tasks 

	· Study the key concepts. Based on the reading, make up your own glossary of the terms. 


	· Review the reasons for not integrating skills. Can you add others?

	· Select a model of skill integration described in Teaching by principles. Write a brief explanation without naming the the type of integrated-skills instruction. Ask you fellow student to read the description and name the model. 

	· Explain in your own words the episode hypothesis by J. Oller. Based on your own learning experience, find at least 4 supporting arguments for “the presentation of language is enhanced if students received interconnected sentences in an interest-provoking episode rather than in a disconnected series of sentences.”


	· Select two textbooks. Analyse the texts (both aural and written) used for language presentation. To what extent do they comply with Oller’s hypothesis?

	· Prepare at least 5 questions about the reading assignment for your fellow students to answer and discuss. Include questions based on the text and also questions which promote discussion about teaching experiences and ideals.

	· Study the integrated lesson at the end of the chapter. Think of your suggestions to create better integration of skills. 

	· Write a 2-page summary of the issues you have learned within the topic.


































	Topic 
Common Reference levels: A1-C2
(4 hours)

	Core Reading 

	
COUNCIL OF EUROPE. Common European Framework of Reference for Languages: Learning, teaching, assessment. Strasbourg: Council of Europe. Cambridge: Cambridge University Press, 2001. 278 s. ISBN 0521005310.   Chapters 1-2.
  http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf        


	Key Concepts 

	· Proficiency levels
· Basic User
· Independent User
· Proficient User

	Key Statements

	· The CEFR is a resource for languahe education.  
· One of the aims of the Framework is to help partners to describe the levels of proficiency required by existing standards, tests and examinations in order to facilitate comparisons between different systems of qualifications.“ P. 21
· CEFR contains a range of ‚illustrative descriptors‘.

	Tasks 

	· Study carefully Table 1. Common Reference Levels: global scale on p24.  Underline  the words and pharases  that reflect the global character of the scale and emphasis on sklils integration.

	· Without looking into the CEFR, reconstruct the right hierarchy of the descriptors.  Check your results in CEFR (p.24)


	· Table 1. Common Reference Levels: global scale
	C2
	

	C1
	

	B2
	

	B1
	

	A2
	

	A1
	




	· Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can express him/herself fluently and spontaneously without much obvious searching for expressions. Can use language flexibly and effectively for social, academic and professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of organisational patterns, connectors and cohesive devices.

· Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. Can deal with most situations likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected text on topics which are familiar or of personal interest. Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans.

· Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete type. Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives, people he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and clearly and is prepared to help.


· Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field of specialisation. Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical issue giving the advantages and Independent disadvantages of various options.

· Can understand with ease virtually everything heard or read. Can summarise information from different spoken and written sources, reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very fluently and precisely, differentiating finer shades of Proficient meaning even in more complex situations.

· Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g. very basic personal and family information, shopping, local geography, employment). Can communicate in simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects of his/her background, immediate environment and matters in areas of immediate need.

	· Analyse the Global scale. What verbs and phrases ensure its vertical hierachy of’can-do’desriptors. Do you agree that the levels describe what the learners should actually do?


	
Topic 
Common Reference levels: Speaking
(4 hours)

	Core Reading 

	
COUNCIL OF EUROPE. Common European Framework of Reference for Languages: Learning, teaching, assessment. Strasbourg: Council of Europe. Cambridge: Cambridge University Press, 2001. 278 s. ISBN 0521005310.   Chapters 3,4.
  http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf      


	Suggested Reading

	

	· Key Concepts

	· Range
· Accuracy
· Fluency
· Interaction
· Coherence
· Communicative language activities and strategies
· Interactive activities and strategies

	Key Statements

	· The scales in CEFR analyse learner  performances at different levels;
· the scales are behavioural rating scale. 

	Tasks

	· Study analytic descriptors of spoken language. (Table 3. pp.28-29) What words and phrases prove that the scale reflect qualitative aspects of spoken language?

	· Read about Communictive tasks and strategies. Based on the reading, write 5 questions to be discussed in class.

	· Compare 

	· Study interactive activities and strategies in spoken interaciton (p 73) Based on the reading and your current understanding of the key concepts within, suggest 3-4 examples of real-life application of interaction activities in a classroom context.


	· Compare the scales for Overall Oral production (p. 58) and  Overall Spoken interaction (p. 74). Find correlation between the descriptors A1-B1 indicated within the scales. 
























	Topic 
Teaching Speaking – Part 1 (4 hours)


	Core Reading 

	Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education.

Thornbury, S. (2006). How to teach speaking. London: Pearson Education. Chapter 3. 


	Key Concepts

	· Transaction and interaction
· Difference between L1 and L2 speaking
· Characteristics of spoken language

	Tasks 

	· Recall a successful speaking activity from your experience (that you either taught or participated in as a student). What are the characteristics of this activity that make you judge it ‘successful’? Write them down. Compare your list with the liste of your fellow students.

	· Continue the list of characteristics of the spoken language that can make the speaking performance challenging: clustering, redundancy….
· What features of spoken language make it difficult for you personally?

	· Study the linguistic aspects of speaker knowledge in How to teach speaking.  (see pp.31-37). How can they be applied to second language speaking? Expand on the following issues:
1. Sociocultural knowledge
2. Genre knowledge 
3. Speech acts 
4. Register
5. Discourse

	· Study explanation of the notions of accuracy and fluency in the CEFR. Compare them with the definitions suggested by Martin Parrott  (p.197 in “Tasks for Language Teachers”)

“Fluency is used to describe the ability to communicate an intended message, or to affect the listener or interlocutor in the way that is intended by the speaker. The accurate use of language is a component in this ability, but over attention to accuracy in the learning process may actually inhibit the development of fluency.” Martin Parrott  p.197	
It is possible to speak about the following components of fluency:
The ability     1) to construct coherent utterances and stretches of speech
		2) to adjust the message according to the responses of the listener or    interlocutor
		3) to use strategies such as simplification, circumlocution and gesture to  aid communication
                     4) to respond and to speak without undue hesitation

	· Based on the explanation, prove that understanding of fluency as just the ‘ability to speak fluently’ is oversimplified and thus incorrect. What components in the fluency prove that it is and “interactive process”?













	Topic
Teaching Speaking – Part 2 (4 hours)

	Core Reading 

	Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education. Chapter 19

Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at


	Key Concepts


	· Types of classroom speaking performance
· Micro-and macroskills of oral communication

	Key Statements


	· Speaking skill is a complex phenomenon. It can be conventionally split into micro-and macroskills.
· Microskills pertain to skills at the sentence level.
· Macroskills refer to learner’s skills at the discourse level.

	Tasks

	· Based on the key statements for the topic, group the following sub-skills of oral communication into micro- and macroskills.
1. Use cohesive devices in spoken discourse.
2. Produce chunks of language of different length.
3. Orally produce differences among the English phonemes and allophonic variants.
4. Convey links and connections between events and communicate such relations as main idea, supporting idea, new information, given information, generalization and exemplification.
5. Produce English stress patterns, words in stressed and unstressed positions, rhythmic structure, and intonational contours.
6. Produce reduced forms of words and phrases.
7. Use an adequate number of lexical units 9words) in order to accomplish pragmatic purposes.
8. Produce fluent speech at different rates of delivery.
9. Monitor your own oral production and use various strategic devices – pauses, fillers, self-corrections, backtracking – to enhance the clarity of the message.
10. Use appropriate registers, implicature, pragmatic conventions, and other sociolinguistic features in face-to-face conversations.


	· Compare your results with the table 19.1 Micro- and macroskills of oral communication in Teaching by principles. An interactive approach to language pedagogy. Add micro- and macro skills which have not been included above.

	· H.D. Brown suggests the following categories of oral production that learners may carry out in the classroom:
1. Imitative 
2. Intensive 
3. Responsive 
4. Transactional
5. Interpersonal
6. Extensive
Be prepared to explain each of the category.


	· Based on the reading and your personal experience, think up examples of concrete tasks to be done in class by learners as 
Imitative speaking tasks 
Listen and repeat the names of the animals
………………………………………………………………………..
 Intensive 
Learn a rhyme
………………………………………………………………….
Responsive
Look at the picture and say ….
…………………………………………………………………..
Interactive tasks
Be prepared to interview
 …..
Extensive
Tell the classmates about your favorite film
……………………………………………………………………….

	· Compare your suggestions with the ones done by your fellow students.

	· Study the ‘can-do’ descriptors  in the section Speaking/Spoken Interaction in the EPOSTL (pp.21-22)
· Select 3-4 can-do descriptors from the section of the EPOSTL and start reflecting on them during your teaching practice. While reflecting on the EPOSTL descriptors rephrase them as questions, e.g.: „I can evaluate and select meaningful speaking and interactional activities to encourage learners of differing abilities to participate.” (p.21) 
What do I understand by a meaningful speaking activity? What can I do to make the activity meaningful for my learners?  How can I support interaction in the classroom?

Reflect on your progress as a teacher  and
· Write a 100 -150 word reflection  for each can-do statement you have chosen.  































	Topic
Teaching Speaking – Part 3 (4 hours)

	Core Reading 

	Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education.

Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at

Thornbury, S. (2006). How to teach speaking. London: Pearson Education. Chapters 3-4


	Key Concepts

	· Awareness
· Appropriation
· Autonomy

	Tasks 

	· Read pp 37-39 in How to teach speaking. Be prepared to prove that
awareness, appropriation and autonomy are roughly incorporated in all the thoeries discussed by Scott Thornbury. 

· Recall the processes involved in awareness


	· Study the ways how to raise learners’ awareness about features of speaking. What activities described in chapter 4 have you tried out in class?

	· Write a one-page summary of awareness-raising activities.










	Topic
Teaching Speaking – Part 4 (4 hours)

	Core Reading 

	Scrivener, J. (2005) Learning teaching. London: Macmillan   Chapter 7 

Thornbury, S. (2006). How to teach speaking. London: Pearson Education. Chapters 5-6

Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at


	Key Concepts

	· Appropriation: practised control
· Assisted performance and scaffolding
· Communicative tasks
· Autonomy


	Tasks

	· Based on your reading of chapter 5 in How to teach speaking, make up a glossary of activities that can be used for practised control.

	· Sum up argument for and against drilling. Be prepared to explain your opinion on this issue. Require 

	· Be prepared to explain the main characteristics of the communicative tasks. 

	· Fulfill Task 92 in Learning teaching.

	· Study examples of communicative activities in Learning teaching. Compare them with the activities in How to teach speaking. Do the authors use the same criteria while defining communicative activities? Support you point of view by quotes.

	· Explain the difference between information-gap and opinion-gap activity

	· Explain the following conditions that help maximize speaking opportunities and increase the chances for learners to experience autonomous language use:
1. Productivity
2. Purposefulness
3. Interactivity
4. Challenge
5. Safety
6. Authenticity

	· Expand on the following quote from How to teach speaking 
Feedback on speaking activities that require a degree of autonomy “needs to be handled sensitively so as to respect the learners’ need to experience autonomy, but, at the same time, to provide a useful feedback loop for the improvement of subsequent performance. Feedback that is offered as ‘repair’ may be less inhibiting than overt correction.”

	· Select 3 descriptors from the EPOSTL (they have to be different from the ones you have chosen in the previous part.) 
· Write a 100 -150 word reflection for each ‘can-do statement‘ you have chosen.




	Topic
Teaching Writing (4 hours)

	Core Reading 

	Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education. Chapter 21

Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 9.

	Key Concepts

	· Writing as process
· Writing as product
· Characteristics of written language
· Writing in everyday life Vs writing in classeroom

	Tasks

	· Reflect on Eric Lenneberg’s metaphor concerning writing. Are you a non-swimmer, a poor swimmer or an excellent swimmer? 


	· Study Kaplan’s conclusions on patterns of written discourse.
· What other factors, apart from first language patterns, influence the theory of contrastive rhetoric? What are their implications on teaching writing in a foreign language?

	· Write a 300 word summary of  research on second language writing 

	· Compare the characteristics of written language from the perspective of a writer and of a reader. In what aspects do you see similarities? Differences?

	· Study types of classroom writing performance in Teaching by principles. An interactive approach to language pedagogy. 
· Write our examples of activities for each category of classroom writing performance.
· How can teachers make copying more  meaningful for pupils, especially for teenagesr who start learning English as a second foreign language? To answer this question try to recall what we copy in real life. 

	· Study principles for teaching writing skills. What principles have you tried to incorporate in your teaching. Support your point of view by examples.

	Study ideas for real-world 





	TOPIC
Lesson Planning (4 hours)

	Core reading

	Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education. Chapter 21

Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 9.

	Key concepts

	· Lesson aims
· Lesson objectives

	Key statements

	· Careful planning makes a lesson less stressful and more successful.
· Careful planning is both teacher’s self-respect and his/her respect to students.
· While planning, teachers should envisage students’ production in class and not limit it to a one-word or sentence output.
· Variety is very important  in a lesson.

	· Study the summary of the main elements of a lesson plan, based on Chapter 10 in  Teaching by  Principles  
Topic. Topic means the theme for conversation and/or reading and listening i.e. “Travelling,” “My Pet,” ”My Favourite Film,” etc. 

Aim(s) is (are) usually overall purpose or goal that you will attempt to accomplish by the end of the class period or several classes, they are  broader than objectives and are  formulated from the teacher's point of view.  For example, the aim for a class period may be formulated like follows:
· to teach students how to maintain  conversation  while talking over the phone; 
· to teach  students how to write a business letter; to teach students how to describe the past event coherently;  
· to teach students how to navigate    successfully at the airport and request for the information about airplane arrivals and departures.
· 
Objectives should state explicitly what you want your students to gain
 from the lesson. According to Jim Scrivene,r objectives are "intended student achievemеnts." Objectives are interim steps that build upon each other and lead to a terminal objective or aim: 
· students will comprehend and produce the following ten new vocabulary items related to the topic "Airport";
· students will read and understand an airline schedule;
· students will produce questions with when, where and what time;
· students will produce appropriate polite forms of requesting.

Language material/focus. Specify what grammar and/or lexis your students will be learning and/or revising  during the lesson.

Materials and equipment. This may include flash cards, handouts, pictures, VCR, etc.
Procedures or contents....

	· Read about lesson aims in Learning teaching. Then do tasks 71-73.

	· Select 3 the most successful lesson plans you taught recently, bring them in class for further discussion

	· Study the following lesson plan pattern. What planning elements may be optional? What other elements can you suggest?

Lesson Planning Sheet

Date _________ Class ______________ 

TOPIC:
Aims:
Objectives:  1.
	         2.
         3.	

Language material/focus
Grammar structures:
Lexis: 
Materials and equipment:

	Objec
tives/
Estimated  t’
	      Teacher’s action
	Students’ actions/production
	Interaction mode (pair/group work
	Anticipa
ted              difficulties/

	Evaluation

	

#1     5
	




	
	
	
	

	#1   6 (11)


	




	
	
	
	

	
#3  10    (21)

	




	
	
	
	

	#2     7      (38)


	




	
	
	
	

	#2  7 (45)


	




	
	
	
	

	
	
	
	
	
	



· On the basis of the lesson planning sheet above, suggest your version. Explain your choice.

	1. 

	· 

	· 




	Topic 
Teaching Reading – Part 1 (4 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16
Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 8.


	Suggested Reading

	Alderson, J. (2000). Assessing Reading. CUP pp.1-31
Harmer, J. (2007). The practice of English language teaching. Pearson.


	Key Concepts

	· Sociocognititve process
· Schemata (content and formal)
· Reading as a product
· Reading as a process
· Extensive reading
· Intensive reading


	Key Statements

	· Reading is a receptive skill like listening.
· Reading is a sociocognitive process.
· Interactive reading which involves both top-down and bottom up processing is a way to successful reading.
· Both extensive and intensive reading should be part of language teaching program.

	Tasks

	Read Chapter on teaching reading in Teaching by Principles (pp. 357-373 New edition or pp.298-313 old edition) Be ready to discuss the folloiwng questions.
1. Why is Keneth Goodman work “Reading: A Psycholinguistic Guessing Game” considered a seminal work? Sum up the most significant findings relevant for teaching reading skills.
2. What metaphors on reading are used by different authors?
3. What is understood by ‘interactive reading’?
4. What questions does the schema theory mainly address?
5. Why as a teacher you should enlighten your students on features of different reading genres?
6. What are the main characteristics of the written language?
	Explain them.  
7. What type of reading can be called a “zoom lens” strategy?


	· Compare the views by different authors (J. Scrivener, J. Harmer and H. Brown on extensive reading. Do the authors view the notion of extensive reading from the similar or different perspective. Prove you point.

	· Study the following quote by Hudelson 
      While reading an individual constructs meaning. It involves ”…the reader’s interpreting the text, and the interpretation is influenced by the reader’s past experience, language background, and cultural framework, as well as the reader’s purpose for reading.” (1994, p.130) 
Underline the words that prove that reading is a sociocognitive proces.

	· Based on the reading in Assessing Reading, put down the inner mechanism that prove that reading is also a sociocognitive process.

	· Do task 113 in Learning teaching.

	· Select an anecdote to be read by your fellow students. Identify the meaning of content and formal schémata in the anecdote.

	· Continue the list of types of written texts a teacher can use in class. Add at least 15 entries.
Journals
Labels
Short stories
Invitations
……………….

	· Select 4 types of written text mentioned above. What conventions of the written text  helped you  identify its genre?



	Topic 
Teaching Reading – Part 2 (4 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16



	Suggested Reading

	Alderson, J. (2000). Assessing Reading. CUP pp.1-31
Harmer, J. (2007). The practice of English language teaching. Pearson.


	Key Concepts

	· Oral and silent reading
· Scanning (Reading for specific information)
· Skimming (Reading for gist)
· Reading for detail
· Inferring
· Predicting
· Deducing meaning from the text

	Tasks

	· Sum up advantages and disadvantages of silent and oral reading. Express your view on the following statement “oral reading should be never practices with advanced students.”  


	· Some teachers overuse ‘reading aloud’ in class and this technique (useful at the beginning stage) may demotivate students. Think up of alternatives to reading aloud round the class. Then compare your ideas with suggestions provided by J. Scrivener in Learning teaching.

	· Study carefully the strategies for reading comprehension. Which one(s) you yourself have to further develop as a LEARNER of English?

	· Find answers to the folloiwng questions:
1. Explain the criteria for choosing reading texts, proposed by C. Nuttal.
2. What is meant by "SQ3R" sequence?
3. What types of responses, elicited  from your students, may indicate that they have comprehended the text.
4. What strategies that enable the students to cope with unfamiliar words and complex sentences are described in the text?
5. What techniques contribute to efficient reading?
· Study suggestions for reading tasks in Learning teaching. Which of them are also targeted at the development of speaking and writing? 

	· Do tasks 115-116 in Learning teaching.
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