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Předmět:  Didaktika literatury pro střední školy
Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace):
Teoretická část studijního předmětu bude vycházet ze série článků a esejí věnovaných problematice Teaching Literature at Secondary Schools.  Studenti naváží na  předmět Didaktika literatury pro 1.    a 2. stupeň ZŠ  a seznámí se různými přístupy k učení literatuře na střední a využití literatury při výuce CJ a  s přístupy k literatuře  rozvíjenými v posledních desetiletích. 
Praktická část předmětu seznámí studenty s konkrétními úkoly a aktivitami vhodnými pro výuku AJ na střední škole. Z toho důvodu bude součástí tohoto předmětu  i pochopení individuálních rozdílů mezi studenty a organizace výuky s využitím literárních textů a  literatury v různých  formách                     s cílem aktivizovat jazykovou přípravu  a zlepšich úroveň cizího jazyka. Účastníci se seznámí                      s velkým množstvím praktických příkladů jak začlenit  literature a literární texty v anglickém jazyce do třídy zaměřené na výuku AJ.

Obsah:
Předmět bude zahrnovat následující témata: 
Why should we teach literature and why should literature shape our teaching practice?
How to integrate literary texts in the ELT classroom with the aim of increasing the students´ reading (critical reading and analytical reading) skills and improve strategies of teaching literature.
Teaching Poetry. Teaching Drama. Teaching Fiction. Reading Workshops.



Získané způsobilosti:
Prokazované znalosti a dovednosti:
Na konci semestru se očekává, že student učitelství dokáže
- vzbudit zvědavost a zájem svých žáků o četbu literatury;                                                                                              
- motivovat studenty k četbě textů v AJ pro radost;                                                                                                          
- přispět četbou textů v AJ  k vidění světa v širších souvislostech
- rozšířit slovní zásobu svou I svých žáků pravidelnou četbou textů v AJ a 
- diskutovat  o tématu  přečtené literatury, popř. o věcech, o kterých četl.
- myslet tvůrčím způsobem  a obohatit výuku anglického jazyka o tento důležitý prvek

Mezi strategie výuky tohoto předmětu bude patřit kooperativní učení, strategie čtení, strategie podporující tvůrčí a kritické myšlení a strategie  reflektivního učení.  


Literatura:
Základní:
Collie, J., Slater, S. (1993). Short stories for creative language classrooms: Cambridge: Cambridge University Press, 1993.
Lazar, G.(1993).  A window on literature. Cambridge: Cambridge University Press.
Lazar, G. (1993). Literature and language teaching. A guide for teachers and trainers. Cambridge: Cambridge University Press.
Maley, A. (1993). Short and sweet. Short texts and how to use them. London: Penguin Books.
Wood, L.  (1995). Cambridge poetry workshop 14+. Cambridge: Cambridge University Press.  



Doporučená literatura:
Bauchers,S.I. and Pfeffinger, C. (2007). Getting ready to read with readers´ Theatre. London: Teacher Ideas Press. 
Benton, M. (1992). Secondary worlds. Literature teaching and the visual arts. Buckingham: Open University Press. 
Downing, D. B. (ed.) (1994). Changing classroom practices: Resources for literary and cultural studies. Urbana, IL: National Council of Teachers of English. 
Engell, J., Perkins, D. (eds). (1988). Teaching literature: What is needed now. Cambridge, MA: Harvard University Press. 
Knowles,E. Smith, M. (2001). Reading rules! Motivating teens to read. Eaglewood, Colorado: Libraries Unlimited, Inc.
Kravis, J. (ed.). (1995). Teaching literature: Writers and teachers talking. Cork, Ireland: Cork University Press. 
Mills, J.  (2008). Teaching the brain to read. Strategies for improving fluency, Vocabulary, and Comprehension. Alexandria, Virginia:  Association for Supervision and Curriculum.
Montgomery, M. et al. (2007). Ways of reading. Advanced reading skills for students of English literature. 3rd Edition. London: Routledge.
Short, M. (ed.) (1989).  Reading, analysing, and teaching literature. New York: Longman.. 
Showalter, E. (2003). Teaching literature. New York: Blackwell Publishers.  
Smith, F. (2004). Understanding reading. 6th edition. New Jersey: Lawrence Erlbaum Associates Inc.
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INTRODUCTION

The theoretical part of the subject will be based on a series of articles, essays and books devoted to some of the hot issues of Teaching Literature in ELT classrooms in secondary schools.  Teacher trainees will get acquainted with a lot of approaches to teaching literature and making use of literature for learning English. Since a great volume of literature has been recently written about teaching literature in the ELT classroom and its contribution to the students´ language development, it is necessary to bring these new ideas and concepts to the classroom. Thus, this course will take you on an explorative journey that will enable you to get acquainted with some of the new approaches to reading literature and applying literature to language learning.

The practical part incorporated into individual TOPICS of the course will provide teacher trainees with a lot of sample tasks and activities that will facilitate their students´ better understanding of literary texts.  Teacher trainees will also get acquainted with numerous activities and approaches developing critical thinking, storytelling, problem solving, etc. A special attention will be paid to training higher-order thinking skills in students of both higher and lower secondary school levels.  

 The suggested reading material will be extended by the publication Enjoy Reading and Learn English, which has been written with the aim of providing texts and activities for all stages of secondary school. Teacher trainees can find inspiration for both using texts of their own in the ELT classroom and adapting texts that will cover the themes/topics in their textbooks. The first part of the electronic book will focus on the use of shorter texts that will provoke communication and creativity; the second part will introduce a selection of classic texts of English literature from Beowulf to Jane Austen along with a great number of examples of how such texts can be studied. Some of the chapters are accompanied by power point presentations and some of the texts are studied along with the video and audio materials available on the Internet.      

The users of this supporting study material will find answers to some of the following questions:
Why should we teach literature and why should literature shape our teaching practice?
How to integrate literary texts in the ELT classroom with the aim of increasing the students´ reading (critical reading and analytical reading) skills and improve strategies of teaching literature. 
How poetry can be taught and even created in the secondary school ELT classroom2
How to develop communication by reading literature. What is the role of creative dramatics at the secondary school level?

At the end of the course students/teacher trainees are expected to be able to: 
- raise their students curiosity and interest in reading books;                                                                                              
- motivate their potential students to start reading books in English for pleasure;                                                                                                          
- contribute to their students´ seeing the world in a wider context;
- extend vocabulary in their students and improve their understanding of literature by regular 
   reading; 
- provoke discussion about the books read in the English language or about the themes of 
  such books;
- improve critical thinking and creative abilities of their students/potential students.

Recommended strategies: cooperative learning, reading strategies and those supporting critical and reflective thinking.  




List of Topics

September (Teaching Practice): 

1.   Teaching literature in the ELT Classroom. Three Main Models of Teaching Literature. Literary Competence vs Linguistic Competence.  

October:

2.   Reading Literature and   Levels of Reading Literature within the Three Models (the 
      Language Model,  The Cultural Model and the Personal Growth Model) 

3.   Storytelling in the ELT Classroom. Using Narratives for Teaching and Learning 
      Literature. Justification of the Necessity of Storytelling in Language Education.

November:

4.   Working with Literary Texts:  Poetry   

5.    Exploiting   Literature in the Language Classroom:  Novels and Short Stories 


December:

6.    Using Creative Drama in the ELT Classroom to Enhance Language Learning 
       at the secondary school level 





















	                                                                   
Topic 1



	
Teaching literature in the ELT Classroom. Three Main Models of Teaching Literature. Literary Competence vs Linguistic Competence.  


	Core Reading
	Suggested Reading

	Boardman, R. and McRae, J. (1984).  Reading between the lines. Students´ book and teacher’s book. Cambridge: Cambridge University Press.  

Carter, R. & Long, M.  (1991). Teaching literature.  Longman  Handbooks for language Teachers. Longman: London. 
Duff, A., Maley, A. (1990). Literature. Oxford: OUP.
Schwarz, D. R. (2008). In defence of reading: Teaching literature in 21st century. London: Wiley-Blackwell.

Clandfield, L. Teaching materials: using literature in the EFL/ESL Classroom. Available at One Stop English
http://www.onestopenglish.com/support/methodology/teaching-materials/teaching-materials-using-literature-in-the-efl/-esl-classroom/146508.article

Geneze, F. (2001). Brian Research: Implications for second language learning. The ACIE Newsletter. Montreal, Quebec: McGill University. Available at: 
http://www.carla.umn.edu/immersion/acie/vol5/Nov2001_BrainResearch.html


	Akyel, A. & Yalcin, E. (1990). “Literature in the EFL class: a study of goal-achievement incongruence”, ELT Journal, 44/3: 174-180. 
Carter, R. & McRae, J. (eds) (1996). Language, literature and the learner. Harlow: Addison Wesley Longman. 
Oxford University Press http://kyrillevin.wordpress.com/2011/11/11/linguistic-competence-and-literary-competence/
Showalter, E. (2002). Teaching literature. Blackwell Publishing.
Sumara D.J. (2002).Why reading literature in school still matters: Imagination, interpretation, insight.  London: Lawrence Erlbaum, Publishers.
Teaching Literature.  Available at :
http://www.teachingliterature.org/teachingliterature/chapter1/activities.htm  Retrieved on 15 January 2014. 

Jensen, E. (2000). Brain-based learning. Thousand Oaks, California: Corwin Press.
or
Revisiting the left/right-brain Dialogue. University of Arkansas. Enhanced Learning Center. Available at: http://elc.uark.edu/wp-content/uploads/2012/01/The-Left-Right- Brain-Dialogue.pdf


	Key Concepts/Sub-Topics
 a) In defence of teaching literature in the ELT Classroom
     Why should literature be taught  although there is no curriculum  that would incorporate  
      Literature into the ELT Classroom? 

 b)  Goals for Teaching Literature and reading literature  in  the secondary school 
       programme?  

c)    The main models of teaching literature in the ELT Classroom: 
       The cultural model 
       The language model 
       The personal growth model 
       Rationale for the Integrated Model 

d)  Further reasons for reading literature in the ELT classroom.
 
e)  LITERARY COMPETENCE   as compared to LINGUISTIC COMPETENCE?


	STUDY TASKS
TASK 1
In defence of teaching literature in the ELT Classroom:

Read the recommended literature and  be prepared to discuss the following questions about the text and the key concepts:
· Why literature should be read and exploited in the ELT classroom although there is no curriculum in our country that would enable the teacher’s to incorporate literature and make use of literary tests in the ELT classroom on a regular basis.

· Recall some of your own experiences as a reader and student of secondary school.

· Recall what types of books you were reading. Think about the texts read in the classroom and what impacts they had upon you.  Say which of the texts studied in the classroom you still remember and why. Can you recall what methods of work you teacher preferred or what general teacher practices were used prevailed at that time? 

· Is there any difference between traditional methods applied to teaching literature 
      in the past and methods applied to teaching literature at present?

TASK 2
Reading for pleasure and readers´ rewards
   
Read the Schwarz’s  book In defence of reading: Teaching literature in 21st century , which is a passionate defence of the pleasures of  reading,  and  explain and/or describe
· his insights into why and how we read 
· the author's forty years of teaching experience and  summarize his most positive achievements 
· the rewards and joys of committed teaching, and the relationship between teaching and scholarship in the contemporary university
TASK 3                                                                                                                                            Models of Teaching English  
Define the three models of teaching literature and give the rationale for the Integrated Model of Teaching Literature. 
TASK 4
Summarize
Select one of the key concepts and summarize it – prepare to present your findings in the class, including your personal opinion
or 
study Carter and Long’s Teaching literature and prepare a list of questions about its ideas for your classmates.


	TASK 5
Study the above-mentioned article  (Geneze,F., 2001)  and answer the following questions:

Which part of the brain is said to be responsible for analytical/critical thinking and language?  Which part is then described as being better at emotions, including reading emotions, music, colour, intuition and creativity?  To what extent can this information be used in teaching reading and reading skills on the one side and teaching creativity on the other side?
Is this theory still valid or do both hemispheres contribute to both the processes? 
 


	TASK 6
Defining and distinguishing the main concepts

Define and distinguish the following two terms:
linguistic competence and literary competence 


	TASK 7
PRACTICAL IMPLICATIONS

Based on your readings and understanding of the key concepts, prepare an example of real –life application in the context of your ELT classroom: 

Select 3 or 4 texts/literary extracts which will represent the above mentioned models of teaching literature.   

Say what worked with students, where you came across difficulties during your experiment, and, finally, what the achievements of your teaching of the three models of literature in the classroom were or how you would improve your teaching poetry in the future.



















	
Topic 2


	
Reading literature. Levels of reading literature within the three models 


	Core Reading
	Suggested Reading

	Carter, R. & Long, M.  (1991). Teaching literature. Longman handbooks for language teachers. Longman: London.

Harmer, J. (1991). The practice of language teaching. Receptive skills. London: Longman 

Kinovičová, A. (2013). Enjoy reading and learn English with introductory methodology for English teachers and instructors.  Ústí nad Labem: NEFLT 

Lazar, G. (2013). Literature and language teaching.   Cambridge: Cambridge University Press. 

Mikulecky, B.S., Jeffries, L. (1996). More Reading power. Reading faster. Thinking skills. Reading for pleasure. Comprehension skills. London: Longman.

Montgomery,M., Durant, A. et al. (2006). Ways of reading. Advanced reading skills. London: Routledge.

	Broughton,G., Brumfit, Ch., Flavell R,
Hill, P.  and Pincas, A. (2003).  Teaching English as a foreign language. Chapter 7 Reading (pp.96-115). London: Routledge.
Goodman, K. (1970). Reading as a psychological guessing game. In H. Singer and Ruddell, R. B. (Eds). Theoretical models and processes of reading. Newark, N.J.: International Reading Association
Hill, A.L. (1994). Stories for reading comprehension 3. (Up to stage 5). London: Longman 

Just, M. A. (1980). A theory of reading: From eye fixation to comprehension. New York: Carnegie Melon University.
 
Rosenblatt, L. (2005). Making meaning with texts: Selected essays. Heinemann.



	Key Concepts/Sub-topics
· Reading for pleasure
· Reading for appreciation. 
· Reading for Comprehension
· Extensive vs. Intensive Reading
· Scanning. Previewing and Predicting
· Vocabulary knowledge for effective reading. 
· Topics. Paragraphs. Main Ideas and Patterns of Organization. 
· Skimming. Making inferences. Summarizing.
· Basic techniques (asking questions, using information sources) and problem solving.
· Meaning of the text.
· Use of figurative language 
· Intertextuality    
  

	TASKS FOR TEACHER TRAINEES


	Reading for Pleasure: 

TASK 1
Planning to Introduce Literary Text in the Classroom
Tasks for Lower Grades of Secondary School (Enjoy reading and learn English (pp. 6-61)).  Study the following themes  (pp. 17-30) and prepare your own set of short literary texts that could be brought to your classroom. They might include Fables, Short Short Stories, One-Sentence Stories, Six-Word Stories and Mini Sagas. Think about the most effective way of using them with your students.  

TASK  2
Using  Shorter texts in lower grades of secondary school   
  
Think at least about 2 other myths, parables and stories that might be used in the classroom.  Prepare worksheets for students. The worksheets should contain sections  with tasks that might be used by readers before they start reading, while they read and try to understand the text, and finally,  after they finish the reading of the selected text:  

Pre-Reading Tasks:
· Think about a  suitable warming up exercise 
· Create basic questions concerning the background knowledge.
While-Reading  Tasks:
· Include questions that will lead students towards understanding the main 
            theme/message of the story. 
· Selected words the students should be helped with.
· Explanation of some other things/ideas  that will help readers understand  the text 
            better
After-Reading Tasks:
· Ask students to summarize the main ideas of the story.  
· Include a written summary of the readers´ ideas in a paragraph or two.
· Prepare a short End-of-Story Test  (e.g. multiple choice questions)



	TASK 3   
Building vocabulary

For your secondary students (lower-grade students) prepare two or three tasks that will enable them to build and develop their vocabulary. Exploit more ways of learning new words. Think about a possibility of including picture material at that level. 

	TASK 4
Reading for Understanding, Appreciation and Comprehension. Reading the Canon

Read Extracts from Beowulf (Enjoy Reading and Learn English, pp. 75-86) and try to teach them in secondary school (at the upper intermediate level).  Use the attached power point presentation and information about the cultural background. Support the teaching of extracts by the proposed listening exercises,  make use of narrative exercises and discussion in the classroom.  Discuss the achievements and any possible problems with your peers.   

	
TASK 4  
Working with Beowulf Extracts and Imaginary Videos 

After listening to the story narrated by the teacher (or after reading the children’s version of Beowulf in your mother tongue or after seeing one of the film version of Beowulf), select one of the scenes that attracts you most of all.  Your task is to prepare an “imaginary TV shot” that will accompany a talk about Beowulf. In fact, your task will be to present your task only in the oral form (as if you were describing the film show you were working on – your narrative should stress the narrative power of the poem. You will describe the setting, the actions of main characters and all elements you wish to stress or focus on in your “TV shot”.  


	
TASK 5 
Working in Study Groups

Beowulf is a poem which stresses Beowulf’s fight against enemy forces represented by monstrous or demon-like characters.  These enemy forces that oppose Beowulf are filled with a lot of meanings.  Similar meanings appear in myths and legends all over the world.
Will you be able to identify some of them (e.g. good vs. evil, greed, wrath, hatred)?  
At first investigate the available sources in your study group and then develop                            a discussion in the classroom.
Be sure that your students make use of all possible roles offered by the work in study groups (See Appendix No. 1)


	
TASK 6   
Making use of Basic Techniques  when Reading Arthurian Legends : Brainstorming 
Using Posters in Reading Groups.  Retelling sections of the story.

Find shortened versions of Arthurian legends and apply the procedure suggested in 
Enjoy Reading and Learn English (pp.96-97). 




	Summary of Topic No. 2: 

Study one of the recommended core reading books and prepare  a list of questions  about its ideas or  a key concept of the book for your classmates:
 


	
Select one of the key concepts and summarize it – prepare to present your findings in the class, including your personal opinion.



	
Reflect on the practical implications of teaching reading in the classroom (Select a couple of texts suitable for the language level of your class and share ideas with your fellow students. 
Say what worked with students, where you came across difficulties during your experiment, and, finally, what the achievements of your teaching reading in the classroom were or how you would improve teaching reading in the future.


	Based on your readings and understanding of the key concepts, prepare an example of real –life application in the context of your ELT classroom: 
Focus on  
· Teaching Extensive Reading
· Teaching  Close Reading 
· Previewing and Predicting 
· Making Inferences 
· Skimming and Scanning
· Summarizing the story
· Problem solving 

  Define the terms and give examples of individual form s of reading literary texts.






































	
Topic 3


	
Storytelling in the ELT Classroom. Using Narratives for Teaching and Learning 
Literature. Justification of the necessity of storytelling in language education.


	Core Reading
	Suggested Reading

	
Carter, R. and Long, M.N.  (1987). The Web of words: Exploring literature through language. Cambridge: Cambridge University Press.  Students´ Book and Teacher’s Book

Carter, R. & Nash, W. (1990) Seeing through language. Oxford: Blackwell

Gairns, R., Redman, S. (1998). Working with words. A guide to teaching and learning vocabulary. Cambridge: Cambridge University Press. 

Zipes, J. (2004). Storytelling and creative drama for children. London: Routledge.


	
Marshland, B. (2009). Lessons from nothing.
Cambridge: Cambridge University Press.

  McWilliams, B.   Effective storytelling.  A manual for beginners  at www.eldrbarry.net/roos/art.htm or  
eldrbarry@eldrbarry.net

McDrury, J., Alterio, M. (2003). Learning through storytelling in higher education. Using reflection and experience to improve learning.
London: Kogan Page Limited.


Recommended Short Stories:
Allsop, J. (1989) The Penguin book of very short stories. London: Penguin Books Ltd.

	Key Concepts/Sub-topics
· Effective storytelling. How to learn to tell a story.
· Storytelling as tool for improvement  secondary students´ language skills   
· Transferring wisdom. 
· Genres I -   FAIRY TALES, ANIMAL  FABLES, TRICKSTER STORIES, 
· Genres II -  LEGENDS, MYTHS, SUPER HERO STORIES, TALL TALES, FAMILY  STORIES, UTOPIAN TALES
· CREATIVE DRAMA  based on storytelling
· Animating Stories.
· Transformations of stories


	· Telling stories in the ELT Classroom.
· How to become an effective storyteller
· Characteristic features of a good story:   www.eldrbarry.net/roos/art.htm
    





	                                                                  STUDY TASKS


	TASK 1
Read the recommended literature and  be prepared to discuss the following questions about the text and the key concepts:


· Why should storytelling be incorporated into ELT classes?  What are it positive effects?
· Give characteristic features of a good story.
· Describe the process of becoming a successful storyteller.
· Would it be possible to organize storytelling competitions among the same types of 
             schools?
· Where do you see the effect of storytelling on the learner’s character development? 

	TASK 2
Exploitation of  Texts in the collection Enjoy Reading and Learn English
The collection of texts Enjoy Reading and Learn English includes a series of shorter and longer tales with the intention of providing the opportunity to teachers who wish to revive storytelling in their ELT classroom. A great portion of initial activity and efforts will still be placed on the teacher’s shoulder,  who can maximize the effect by bringing (together with texts) also his/her love of books together  with a  strong belief in reading books for enjoyment to the classroom.   
1. Incorporate some of the narrative tasks used in this book into your work in the ELT classroom (Shorter Texts, Robin Hood or Arthurian Legends, etc.).

2. Use  LibriVox, free public domain audiobooks


	Summarize TOPIC No. 3   STORYTELLING

Select a key concept and summarize it –prepare to present your findings in the class, including your personal opinion


	Reflect on the practical implications of making use of storytelling in the English language classroom.



















	
Topic 4


	
Working with literary texts: POETRY
   

	Core Reading
	Suggested Reading

	
Carter, R. & Long, M.  (1991). Teaching literature. Longman handbooks for language teachers. Longman: London.

Carter, R. and Long, M.N.  (1987). The Web of words: Exploring literature through language. Cambridge: Cambridge University Press.  Students´ Book and Teacher’s Book

Carter, R. & Nash, W. (1990) Seeing through language. Oxford: Blackwell

Kinovičová, A. (2013). Enjoy reading and learn English. Ústí nad Labem: NEFLT 

Lazar, G. (2013). Literature and language teaching.   Cambridge: Cambridge University Press. 




	
Wilkinson, J.M. (ed.) (2010). Poets on teaching. A sourcebook. University of Iowa Press.

Somers, A.B. (2011). Teaching poetry in high school.  Michigan: National Council of Teachers of English of the University of Michigan



	Key Concepts/ Sub-Topics
· Poetry in the ELT Secondary School Classroom, 
· Responding to Poetry, Understanding Poetry, Writing Poetry
· Teaching Form and Technique
· Incorporating poetry into the language curriculum
· Poetry on the Internet



	Material design and planning to use poetry in the ELT classroom

Read Chapter 6  of Gillian Lazar´s Literature and Language Teaching (p. 96 to 132) and 
say how you might help you students  
· with figurative meanings of  poems
· how you might integrate short poems or extract from poems at higher levels of secondary school;  
· what problems you anticipate in connection with teaching poetry     



PRACTICAL TASKS:

	
TASK 1 :
What is distinctive about poetry?

Select one of the essays collected by Joshua Maria Wilkinson and present its main ideas to your peers. 

TASK 2    
Using poetry to develop oral skills:
Talking about   GENRES, and  HISTORY 

2 a Try to teach one of the famous English traditional ballads (e.g. Lord Randall, Barbara Allen, or the Scottish ballad Sir Patrick Spens). Use the suggestion offered in Enjoy Reading and Learn English. Use the power point presentation Medieval Ballads, which accompanies the book and recommended ballads sung on YouTube.

2 b  Analyse the results of your work and share ideas with your fellow students. Among the results of your activity should be a list of common characteristics of folk ballads you have constructed and/or a comparison of traditional and modern ballads.  

2 c  Focus on narrative aspects of ballads. 

TASK 3
Exploiting unusual language features:  
WILLIAM SHAKESPEARE´S  SONNETS

Study the sonnet analysed in Enjoy Reading and Learn English ( p. 130) and then select another sonnet by W. Shakespeare in order to make its deeper analysis.  Revise the main poetic devices (Imagery, Apostrophe, Metaphor, Simile, Extended metaphor, Pun, etc.)  


TASK 4
Teacher trainees´ revision of  their knowledge of poetic devices: 

Look at the following sense words (according to W.H. Auden “the precious five”) and distinguish  the following senses:  SIGHT, SOUND, TASTE,  SMELL,  TOUCH


Shimmering, slick, screech, piquant, gritty, aroma, 
blotchy, tart, screech, peppery, bitter, odour, stink, 
rough, rumble, blare, mauve, plump, hot, reek, 
sugary, smooth, harsh…… 

TASK 5
Identification of literary devices:

5a   Look at one of the stanzas of W. Blake´s poem London and  find  the example of his use of  synaesthesia, i.e. the mixing of senses: 
       London

I wander thro’ each charter’d street, 
Near where the charter’d Thames does flow. 
And mark in every face I meet 
Marks of weakness, marks of woe. 

In every cry of every Man, 
In every Infants cry of fear, 
In every voice: in every ban, 
The mind-forg’d manacles I hear 

How the Chimney-sweepers cry 
Every black’ning Church appalls, 
And the hapless Soldiers sigh 
Runs in blood down Palace walls 

But most thro’ midnight streets I hear 
How the youthful Harlots curse 
Blasts the new-born Infants tear 
And blights with plagues the Marriage hearse

5b   After the second reading identify the darker tones in the poem: the meanings of fear, woe, depression, repression, suffering and evil. How does the poet achieve the effect? What poetic devices does he use?  

TASK 6
Understanding the poem on the basis of its analysis and interpretation. 

Read  the following poem by W. H. Auden and  prepare for teaching it in the classroom
(at the upper intermediate level).  Help your students understand the meaning of its vocabulary and the spirit of the whole poem.

Roman Wall Blues
Over the heather the wet wind blows,
I've lice in my tunic and a cold in my nose.

The rain comes pattering out of the sky,
I'm a Wall soldier, I don't know why.

The mist creeps over the hard grey stone,
My girl's in Tungria; I sleep alone.

Aulus goes hanging around her place,
I don't like his manners, I don't like his face.

Piso's a Christian, he worships a fish;
There'd be no kissing if he had his wish.

She gave me a ring but I diced it away;
I want my girl and I want my pay.

When I'm a veteran with only one eye
I shall do nothing but look at the sky. 

Reward your students by listening to Alex Harvey’s song  at   
http://www.youtube.com/watch?v=5wc4IIx7PwQ


TASK 7
Creative Writing - Traditional Folk Ballad Assignment

This task continues to develop task No. 3, in which ballads were used at a lower level
of secondary schools. This time teacher trainees can test either their ability of teaching creatively or  show your understanding of the balladic form by writing a ballad or your 
own. At first think about a real life situation that will become the background of your original ballad. Your students may work in a group to create a simple modern ballad.

TASK 8
Further Possibilities of  Using Poems  (Clandfield´s suggestions)
· have students read each other the poem aloud at the same time, checking for each other’s pronunciation and rhythm. Do a whole class choral reading at the end.
· Ask students to rewrite the poem, changing the meaning but not the structure.
· Ask students to write or discuss the possible story behind the poem. Who was it for? What led to the writing of this poem?
· Have a discussion on issues the poem raised and how they relate to the students’ lives.

TASK 9
Application of  the knowledge of the core reading

Study some other techniques and methods of teaching poetry in the language classroom;   apply them to the material you have selected for a specific group of students/classroom. 

TASK 10
PRACTICAL IMPLICATIONS

Reflect on the practical implications of teaching poetry in the classroom (Select a couple of poems suitable for the language level of your class and share ideas with your fellow students. 
Say what worked with students, where you came across difficulties during your experiment, and, finally, what the achievements of your teaching poetry in the classroom were or how you would improve your teaching poetry in the future.








	
Topic 5


	
Exploiting  literature in the language classroom: Novels and Short Stories


	Core Reading	
	Suggested Reading

	Carter, R. & Long, M.  (1991). Teaching literature.  Longman Handbooks for Language Teachers. Longman: London. 
Carter, R. & Nash, W. (1990) Seeing through Language. Oxford: Blackwell. 
Duff, Alan and Alan Maley. 1990. Literature. OUP.
Lazar, G. (2013). Literature and language teaching.   Cambridge: Cambridge University Press. 

Maley, A.  (1994). Short and sweet. Short texts and how to use them. Volume I. London: Penguin Books Ltd.

	Clandfield, L. (2011) Teaching materials: using literature in the EFL/ ESL classroom and Clandfield recommendations for reading literature: http://www.onestopenglish.com/support/methodology/teaching-materials/teaching-materials-using-literature-in-the-efl/-esl-classroom/146508.article
The following sites are excellent for book excerpts and stories:
· www.bookbrowse.com - a really great site which allows you to read an excerpt from a multitude of recently published books. You can search by author, book title or genre!
· www.readersread.com - brings you the first chapter of many recently published books.
You can also try the following link: www.blackliterature.com
Widdowson, H. Stylistics and the teaching of literature, Longman 1975


	Key Concepts/Sub-topics

· Distinctive features of short stories and novels
· Tasks and activities used with short stories at the secondary school level.
· Exploiting the language of novels.
· Reading short stories cross-culturally 
· Selecting texts for young adult learners 
· Incorporating short classic texts into  the ELT classroom
· Teaching cross-cultural differences by reading and analysing/interpreting short stories 
· Twelve generalizable procedures and classroom procedures (see Maley, A.).




	STUDY TASKS

	
· Read the recommended G. Lazar´s  Literature and language (relevant chapters) and  be prepared to discuss the following questions about the text and the key concepts:
· What are distinctive features of novels and short stories?   
· What problems can you anticipate when you decide to use short stories or extracts from novels in the ELT Classroom?
· Prepare a plan for using a short story in the classroom. In the conditions of Czech schools, where no literature curriculum exists in teaching the English language, you will have to make use of brief sections of your teaching units and spread the reading of the story into several teaching units.  





	                                                             PRACTICAL TASKS


	TASK 1
Warm up, prediction and  preparation for using the text in the classroom 

Select a short story and prepare suitable WARM UP activities that will raise your students´ interest in reading the story.


TASK 2 
Selecting and evaluating teaching texts and designing teaching material for exploitation
of the texts in the language classroom
 
Think about proper examples of texts that might be exploited cross-culturally in the classroom   (e.g. Meera Syal – Anita and Me). 

TASK 3
Understanding multicultural differences: 

Read the following three or four  stories in the highest form of secondary school and discuss  multicultural and/or  postcolonial issues with students:
     No. 1      Kazuo Ishiguro     A Family Supper
     No. 2      Hanif Kureishi      My Son the Fanatic
     No. 3      Salman Rushdie    Diamonds are Rarer than Rubies
     No. 4      Nadine Gordimer  A Train from Rhodesia 

TASK  4
Understanding cultural differences – Making use of  new ways of presenting 
new vocabulary items to secondary school students 

Prepare worksheets containing GLOSSARY for potential students for better understanding of the above named stories and think about various ways (or new interesting ways) of presenting the vocabulary to your students.


TASK  5
Using novels/short stories  in the ELT Classroom - planning 

Prepare a list of books/selected texts/ that could be used in the classroom with the aim of showing a clash of cultures/a clash of ideas/ a clash generations.  Select one these texts and show how you might explain some of the cultural differences by means of the text.

TASK 6
Teaching English with Literary Extracts 
· Ask students to personalise the text. You can talk about similar experiences, about something that happened to you or to somebody you know very well.
· Ask students to write a background character description of one of the characters that appears in the extract.
· Ask students to imagine they are working for a big Hollywood studio who wants to make a movie from the book. They must decide the location and casting of the movie.
Tasks 7-10
Reading extracts from novels. Working with both literature and language

1
Read the extract and prepare 10 questions that would develop, apart from lower-order thinking skills, also higher-order thinking skills in the readers.  


2
Prepare 10 questions that should reveal special/characteristic details about the main characters  and the situations described.  


3
Look at proper nouns in the text and discuss the effect of using and creating such names  

4
Try to make use of the text for creating shorter dialogues, monologues or dramatization of the extract. 
***************************************************************************
Harry had never been to London before. Although Hagrid seemed to know where he was going, he was obviously not used to getting there in an ordinary way. He got stuck in the ticket barrier on the Underground, and complained loudly that the seats were too small and the trains too slow. "I don't know how the Muggles manage without magic," he said as they climbed a broken-down escalator that led up to a bustling road lined with shops.

Hagrid was so huge that he parted the crowd easily; all Harry had to do was keep close behind him. They passed book shops and music stores, hamburger restaurants and cinemas, but nowhere that looked as if it could sell you a magic wand. This was just an ordinary street full of ordinary people. Could there really be piles of wizard gold buried miles beneath them? Were there really shops that sold spell books and broomsticks? Might this not all be some huge joke that the Dursleys had cooked up? 
If Harry hadn't known that the Dursleys had no sense of humour, he might have thought so; yet somehow, even though everything Hagrid had told him so far was unbelievable, Harry couldn't help trusting him. "This is it," said Hagrid, coming to a halt, "the Leaky Cauldron. It's a famous place." 

For a famous place, it was very dark and shabby. A few old women were sitting in a corner, drinking tiny glasses of sherry. One of them was smoking a long pipe. A little man in a top hat was talking to the old bartender, who was quite bald and looked like a toothless walnut. The low buzz of chatter stopped when they walked in. Everyone seemed to know Hagrid; they waved and smiled at him, and the bartender reached for a glass, saying, "The usual, Hagrid?" "Can't, Tom, I'm on Hogwarts business," said Hagrid, clapping his great hand on Harry's shoulder and making Harry's knees buckle.

"Good Lord," said the bartender, peering at Harry, "is this? Can this be?" The Leaky Cauldron had suddenly gone completely still and silent. "Bless my soul," whispered the old bartender, "Harry Potter... what an honour." He hurried out from behind the bar, rushed toward Harry and seized his hand, tears in his eyes. "Welcome back, Mr. Potter, welcome back!" Harry didn't know what to say. Everyone was looking at him. The old woman with the pipe was puffing on it without realizing it had gone out.
_______________________
Hagrid was beaming. Then there was a great scraping of chairs and the next moment, Harry found himself shaking hands with everyone in the Leaky Cauldron. "Doris Crockford, Mr. Potter, can't believe I'm meeting you at last." "So proud, Mr. Potter, I'm just so proud." "Always wanted to shake your hand, I'm all of a flutter." "Delighted, Mr. Potter; just can't tell you, Diggle's the name, Dedalus Diggle." "I've seen you before!" said Harry, as Dedalus Diggle's top hat fell off in his excitement. "You bowed to me once in a shop." "He remembers!" cried Dedalus Diggle, looking around at everyone. "Did you hear that? He remembers me!" Harry shook hands again and again; Doris Crockford kept coming back for more.

A pale young man made his way forward, very nervously. One of his eyes was twitching. "Professor Quirrell!" said Hagrid. "Harry, Professor Quirrell will be one of your teachers at Hogwarts." "P-P-Potter," stammered Professor Quirrell, grasping Harry's hand, "c-can't t-tell you how p- pleased I am to meet you." "What sort of magic do you teach, Professor Quirrell." "D-Defense Against the D-D-Dark Arts," muttered Professor Quirrell, as though he'd rather not think about it. "N-not that you n-need it, eh, P-P-Potter?" He laughed nervously. "You'll be g-getting all your equipment, I suppose. I've g-got to p-pick up a new b-book on vampires, m-myself." He looked terrified at the very thought.

But the others wouldn't let Professor Quirrell keep Harry to himself. It took almost ten minutes to get away from them all. At last, Hagrid managed to make himself heard over the babble. "Must get on -- lots ter buy. Come on, Harry." Doris Crockford shook Harry's hand one last time, and Hagrid led them through the bar and out into a small, walled courtyard, where there was nothing but a trash can and a few weeds.

Hagrid grinned at Harry. "Told yeh, didn't I? Told yeh you was famous.
(From Harry Potter and the Philosopher’s Stone, Chapter 5 – Diagon Alley,  by J. K. Rowling)
*******************************************************************************
Task 11
Listening to the text read by the teacher or narrated by an artist

a) Listen to the following passage,  the famous extract from Alice in Wonderland, and  jot  down everything that Alice could see during her falling through a rabbit hole.  
………
In another moment down went Alice after it, never once considering how in the world she was to get out again. 
The rabbit-hole went straight on like a tunnel for some way, and then dipped suddenly down, so suddenly that Alice had not a moment to think about stopping herself before she found herself falling down a very deep well. 
Either the well was very deep, or she fell very slowly, for she had plenty of time as she went down to look about her and to wonder what was going to happen next. First, she tried to look down and make out what she was coming to, but it was too dark to see anything; then she looked at the sides of the well, and noticed that they were filled with cupboards and book-shelves; here and there she saw maps and pictures hung upon pegs. She took down a jar from one of the shelves as she passed; it was labelled `ORANGE MARMALADE', but to her great disappointment it was empty: she did not like to drop the jar for fear of killing somebody, so managed to put it into one of the cupboards as she fell past it. 
`Well!' thought Alice to herself, `after such a fall as this, I shall think nothing of tumbling down stairs! How brave they'll all think me at home! Why, I wouldn't say anything about it, even if I fell off the top of the house!' (Which was very likely true?) 
Down, down, down. Would the fall never come to an end! `I wonder how many miles I've fallen by this time?' she said aloud. `I must be getting somewhere near the centre of the earth. Let me see: that would be four thousand miles down, I think--' (for, you see, Alice had learnt several things of this sort in her lessons in the schoolroom, and though this was not a very good opportunity for showing off her knowledge, as there was no one to listen to her, still it was good practice to say it over) `--yes, that's about the right distance--but then I wonder what Latitude or Longitude I've got to?' (Alice had no idea what Latitude was, or Longitude either, but thought they were nice grand words to say.) 
Presently she began again. `I wonder if I shall fall right through the earth! How funny it'll seem to come out among the people that walk with their heads downward! The Antipathies, I think--' (she was rather glad there was no one listening, this time, as it didn't sound at all the right word) `--but I shall have to ask them what the name of the country is, you know. Please, Ma'am, is this New Zealand or Australia?' (and she tried to curtsey as she spoke--fancy curtseying as you're falling through the air! Do you think you could manage it?) `And what an ignorant little girl she'll think me for asking! No, it'll never do to ask: perhaps I shall see it written up somewhere.' 
Down, down, down. There was nothing else to do, so Alice soon began talking again. `Dinah'll miss me very much to-night, I should think!' (Dinah was the cat.) `I hope they'll remember her saucer of milk at tea-time. Dinah my dear! I wish you were down here with me! There are no mice in the air, I'm afraid, but you might catch a bat, and that's very like a mouse, you know. But do cats eat bats, I wonder?' And here Alice began to get rather sleepy, and went on saying to herself, in a dreamy sort of way, `Do cats eat bats? Do cats eat bats?' and sometimes, `Do bats eat cats?' for, you see, as she couldn't answer either question, it didn't much matter which way she put it. She felt that she was dozing off, and had just begun to dream that she was walking hand in hand with Dinah, and saying to her very earnestly, `Now, Dinah, tell me the truth: did you ever eat a bat?' when suddenly, thump! thump! down she came upon a heap of sticks and dry leaves, and the fall was over. 
The Project Gutenberg: Alice in Wonderland at http://www.cs.cmu.edu/~rgs/alice-table.html
**************************************************************************

b)  Write down what she was thinking about during the fall?

c)  Now read the text and check your results. If necessary, complete the list.



	Summary of Topic No. 5

After using literature in the classroom reflect on the practical implications of one of the above named key concepts.  

Study the  recommended  texts of  the core reading  and  prepare  a list of questions  about two of the key concepts  for your classmates:
e.g.  those concerning  writing  your own story,  those associated your planning to use extracts of short stories and novels in the classroom, or  those concerning proper selection of literary texts, or new methods and techniques of analyzing texts



	
Select one of the key concepts and summarize it.  Prepare for presentation of your findings, including your personal opinion based on your own experience, in front of the peers.





























	

Topic 6


	Using Creative Drama in the ELT Classroom to Enhance Language Learning 


	Core Reading
	Suggested Reading

	
Maley, A., & Duff, A. (2002). Drama techniques in language learning. Cambridge handbooks for language teachers. Cambridge: Cambridge University Press.

Morgan, N., & Saxton J. (1996). Teaching drama. A mind of many wonders. Hutchinson Education. 








	
Heathcote, D.(1991). Making drama work with Dorothy Heathcote / Dorothy Heathcote working with Ian Draper (Video). Newcastle upon Tyne, England: University of Newcastle upon Tyne, Audio Visual Centre.

Morganová,M., Saxtonová, J. (2001). Vyučování dramatu. Hlava plná nápadů. Praha: Sdružení pro tvořivou dramatiku. 

Spolin, V. (1999). Improvisation for the theater. A handbook of teaching and directing techniques. Evanston: North-western University Press.

Spolin, V. (1986). Theatre games for the classroom. A teacher’s handbook. Illinois: Evanston.

Valenta, M. (2001). Dramaterapie. Praha: Portál. 

Wagner, B.J. (1999). Dorothy Heathcote: Drama as a learning medium. Portsmouth,         NH: Heinemann.

Warren, K. (1994). Hooked on drama. Waverly, New South Wales: Macquarie University, Institute of Early Childhood.


	
Key Concepts/Sub-topics
· Drama techniques in language learning
· Introductory Verbal Exercises
· Adaptations of  sketches for secondary schools
· Creating own materials (dialogues , monologues and short skits or sketches)






	TASKS

	TASK 1
Motivation, getting students involved in class activities

By integrating  drama activities in  learning and teaching English, we may expect

- further development of  students and teacher trainees´ creativity and creative thinking
- strengthening  students´ independent learning while working in groups 
- learning  how to develop the group dynamics and students´  cooperative skills 
- strengthening students´ self –confidence and supporting  their process of learning 


These are strategies that get students involved in the process of learning  and  those contribution to stronger motivation of students for learning a foreign language
All the acquired skills and knowledge will help secondary school teachers make 
English language learning a more effective process.

Taking the above-named into consideration, select examples of the material (texts) that might be exploited for drama activities and used in your ELT classroom.  

TASK 2
Create your own database of literature for  integrating drama activities into the ELT classroom

· Distinguish the following files:
· Drama Activities
· Roleplays
· Skits and Sketches
· Examples of Good Practice
· Video Materials


TASK 3
Using materials exploited for  Topics 3 and 5

· Dramatize some of the passages/extracts of the studied short stories, e.g. those in the stories My Son the Fanatic /Hanif Kureishi/, A Family Supper /Kazuo Ishiguro/, The Train from Rhodesia /Nadine Gordimer/
· Then ask students to act out  a part of the scene in groups

TASK 4                                                                                                                                         Using extracts from plays

Most of the ideas from stories (above) could be applied here, but obviously, this medium gives plenty of opportunity for students to do some drama in the classroom. Here are some possibilities (some of the activities proposed by Clandfield, L., see the suggested reading above):
· Ask students to act out a part of the scene in groups.
· Ask students to make a radio play recording of the scene. They must record this onto cassette. Listen to the different recordings in the last five minutes of future classes. Who’s was the best?
· Ask students to write stage directions, including how to deliver lines (e.g. angrily, breathlessly etc) next to each character’s line of dialogue. Then they read it out loud.
· Ask students to re-write the scene. They could either modernise it (this has been often done with Shakespeare), or imagine that it is set in a completely different location (in space for example). Then they read out the new version.


	TASK 5
Dramatization of short texts  (for lower classes of secondary school) 
Read the text and think about a possibility of its dramatization

Write three different scripts making use of the same material:
1)  The first will make use of three roles: MERCHANT, SERVANT, DEATH (in a miming role); 
2)  In the second dramatization one more part will be added:  NARRATOR, MERCHANT , SERVANT, DEATH.
3)   In the third dramatization use DEATH as the narrator of the story.


APPOINTMENT IN SAMARRA
( a Persian legend)

There was a merchant in Baghdad who sent his servant to market to buy provisions and in a little while the servant came back, white and trembling, and said, Master, just now when I was in the marketplace I was jostled by a woman in the crowd and when I turned I saw it was Death that jostled me. She looked at me and made a threatening gesture, now, lend me your horse, and I will ride away from this city and avoid my fate. I will go to Samarra and there Death will not find me. The merchant lent him his horse, and the servant mounted it, and he dug his spurs in its flanks and as fast as the horse could gallop he went. Then the merchant went down to the marketplace and he saw me standing in the crowd and he came to me and said, Why did you make a threatening gesture to my servant when you saw him this morning? That was not a threatening gesture, I said, it was only a start of surprise. I was astonished to see him in Baghdad, for I had an appointment with him tonight in Samarra

4) Answer the question: Which of the dramatizations was the most successful and why?


	 
TASK 3
Exploitation of a possibility of using group work when introducing creative dramatics and all the roles it offers

3a
Think about a possibility of using group work and exploit all the roles offered by this strategy.  
When you finish your work in the group, answer the questions (below the table).  They will tell you whether you understand your work or not, or to what extent you have contributed to meeting the drama task of the whole group. 


3b
Making Use of Group skills 
Each member of the group contributes in a different way during group work. This table will show you the main roles and help you identify the way you enjoy working or prefer using. 

	Roles in the Group  
	Responsibility
	Opening phrases

	Provider

	You provide the ideas for the rest of the group to work on. Often this is at the very beginning of the task. Sometimes you can provide lots of different ideas, or even contrasting ideas.

	Let’s think about this alternative
Here’s my idea . . .
My thoughts are . . .
I think . . .


	Solver

	You solve problems and when the work does not get the proper direction or fails to move forward, you encourage the rest of the group to consider other ideas or approaches. Often your ideas are very different to the way the work has developed
up to that point.


	Why don’t we . . .
How about . . .
What if we . . .                                         I can see now that it won’t work . . . 
 








	Profiler

	You enjoy shaping the ideas of other people, often
changing them to suit the drama. You enjoy listening to
the rest of the group and joining in when you hear an
idea that you think is good.

	That’s good, but why don’t we . . 
I see, and then we could . . .
Instead of that, we could . . .









	Builder

	You help turn the group’s ideas into concrete drama that can be performed or shared. Once the group has decided upon an idea, you are the one who encourages the group to get up and try the ideas out. You keep an eye on the time.
	Right, let’s get going . . .
Come on, we can make a start. . 
Let’s move the chairs . . .


	Leader

	You have a clear idea of what the finished drama will look like. This often means that you have to tell other members of the group what to do or say.

	Why don’t you?
Let’s run through it again . . .
Try it from over here . . .
We have to revise the first part again….







3c
The Self-Reflection process will enable you to realise to what extent and how you were taking part in your group. Answer the following questions and find out the level of you contribution to meeting the task of the whole group.

·  Did I understand my role was in the group properly?
·  Did I complete my task to the best of my ability?
·  Did I have my turn speaking?
·  Did I let others have a turn at speaking?
·  Did I listen while others were speaking?
·  Did I offer to help to the rest of the group when it was needed?
·  Did I enjoy taking part in the group work?
·  Did I enjoy working with the others in my group?
· Name two or three things that you enjoyed about your role in the group?
· Is there anything you want to do differently next time?

      Finally, go back to the table and think about more examples of the opening phrases.



	
In conclusion:
A
Study the text referred to in CORE READING and prepare a list of questions about the text or key concepts for your classmates.



	
B
Select key concepts of this chapter and summarize – prepare to present your findings in the class, including your personal opinion.



	
C
Reflect on the practical implications of using drama texts, improvisations and adaptations of shorter drama pieces.  Then discuss your observations and findings with your classmates.
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