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Předmět: Didaktika 3

Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace): 
Předmět je završením studia metodiky, syntetizuje poznatky a zkušenosti, které studenti získali, a otvírá možnost širšího pohledu. Během studia a pedagogické praxe se studenti setkávají s obtížemi typickými pro výuku cizího jazyka na základní škole a začínají se zabývat konkrétními problémy. Součástí předmětu jsou například tyto otázky: volba metod prezentace v závislosti na charakteristice třídy a tématu; objektivita ústního a písemného testování a hodnocení žáků; vypracování a modifikace sylabu, práce s nadanými žáky a práce s dyslektiky, autonomie žáka a vypracování samostatného studijního programu; netradiční metody výuky, využití dramatu a hudby ve výuce angličtiny; tvořivé úkoly, jejich organizace a hodnocení; Evropské jazykové portfolio; projekty mezinárodní spolupráce žáků; odborné časopisy, jejich dostupnost a využití. Studenti i vyučující mají možnost modifikovat náplň předmětu podle aktuální potřeby a situace ve školách, což dále zdůrazňuje praktické zaměření celé metodické přípravy. 

Zkouška kombinuje teoretické znalosti metodických zásad s diskusí o přípravě na vyučování, kterou student předloží a obhájí.

 Prokazované znalosti a dovednosti:
 Na konci výuky  se očekává, že student zvládne  následující činnosti:
- bude dále rozvíjet reflexi za účelem hodnocení výuky  (a to hodnocení jak učitelů AJ, tak i žáků);
- bude užívat škálu deskriptorů jazykové  úrovně  a bude znát české kurikulární dokumenty;
- bude schopen aplikovat kritéria hodnocení  na různé typy výstupů svých studentů;
- ve třídě dokáže používat alternativní možnosti hodnocení;
- dokáže obohacovat  a rozšiřovat repertoár účinných aktivit a aktivizujících metod;
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	  Topic 
Curriculum and Syllabus 


	Core Reading 

	Celce-Murcia, M. (2001). Teaching English as a second or foreign language. Boston, MA: Heinle & Heinle. 
Harmer, J. (2007). The practice of English language teaching. London: Longman ELT. Chatper 21.
Ur, P. (1996). A course in language teaching. Cambridge University Press. Module 12.


	Key  Statements

	· The notion of ‘curriculum’ refers to the set of ideological, social and administrative factors.
· The curriculum embraces ALL aspects of planning, implementation  and  evaluation of an educational program.
· Though the terms ‘curriculum’ and ‘syllabus’ are often used interchangeably, it is useful to distinguish between them.
· The syllabus may be regarded as the the central organising strand of the teaching materials, it describes the content of the course 


	· Based on the key statements, decide which of the following set of factors is  defined by curriculum and which  by  syllabus:

General goals and aims of teaching
Attainment targets (objectives)
Content of a course
Sequencing and ordering of the material

 goals, content and evaluation of the educational system
subjects that will be taught in the context of a particular educational establishment;
how they will be placed in the years of studies;
how many academic hours will be devoted to each subject; 
how the year can be structured into semesters.  


	· Read the description of different kinds of syllabuses that may be used in foreign language teaching in A course in language teaching. Based on the reading, decide what type of syllabus is being described:
…… These syllabuses presents a list grammatical structures and lexis.
…..These syllabuses are organised around concepts the language can express.
….These syllabuses specify the learning tasks to be fulfilled by students rather than the language itself.
….These syllabuses are comprehensive, they may contain specification of topics, functions, and notions , as well as lexico-grammatical material.
….These syllabuses are not pre-set, learners may take active part in their design.

	· Add the description of the syllabuses that were not mentioned above.
· Read teachers’ voices concerning the use of the syllabus in A course in language teaching. With whose opinion can you identify your own way of using syllabus at school where you teach?

	“Negotiated” syllabus has become an integral part of experiential classroom in which learners discuss and agree with their peers and the teacher what and how they want to learn. 
· Study the following suggestions by David Nunan about syllabus negotiation:
1. Make instructional goals clear to learners.
2. Allow learners to create their own goals.
3. Encourage learners to use their second language outside the classroom.
4. Raise awareness of learning process.
5. Help learners identify their own preferred styles and strategies.
6. Encourage learner choice.
7. Allow learners to generate their own tasks.
8. Encourage learners to become teachers.
9. Encourage learners to become researchers.
· Expand on each step presented above. Compare your suggestions with the ones by Nunan  in Teaching English as a second or foreign language (pp335-336)
· For what age group and language level do you find them mostly appropriate? Have you ever tried it out in your own teaching? Have you ever experienced it as a learner?
· Write a 500-word reflection on the issue of ‘negotiated syllabus.’

	· There can be three main ways of syllabus organisation, ie. linear format, modular format and cyclical format. Decide what format if syllabus organisation are the following:

….  Every module is independent in the frames of the syllabus and all together they are aimed at particular educational aims.
         … The material is not repeated in the course of teaching.
... The same topic and material can be studied not once, they are further developed in a course, always at a higher level of consciousness.










	  Topic 
Common European Framework (CEF) and its impact on sylabus design  


	Core Reading 

	
COUNCIL OF EUROPE. Common European Framework of Reference for Languages: Learning, teaching, assessment. Strasbourg: Council of Europe. Cambridge: Cambridge University Press, 2001. Chapters 3-4  
  http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf        


	Key  Statements

	· CEF has had a serious influence over syllabus design in Europe.
· CEF describes possible course content.
· CEF, opposite to previous syllabi, describes what learners need to do with language to communicate in the real world.
· CEF organised the content of language teaching and learning into 6 levels
· CEF provided both teachers and learners with common reference levels.   


	Tasks

	· Based on the reading od chapter 3 in CEF, prove that there is content coherence in the reference levels in terms of the functions, notions, grammar and lexis vocabulary necessary to perform the communicative tasks. 
· On the basis of subchapter 3.6 in CEF, make up a graphic summary of the main points. 
· Write a 400 word summary of the subchapter. 


	· In order to design ‘a good syllabus’  teachers and decision makers    involved in language teaching should think what they “expect  the learners towards whom they undertake responsibilities to be able to do with a language, and what they should know in order to be able to act.” 
· Study the set of question on p. 44 in CEF. 
“Can I predict the domains in which my learners will operate and the situations which they will have to deal with? If so, what roles will they have to play?
What sort of people will they have to deal with?
What will be their personal or professional relations in what institutional frameworks?
 What objects will they need to refer to?
 What tasks will they have to accomplish?
 What themes will they need to handle?
 Will they have to speak, or simply listen and read with understanding?
What sort of things will they be listening to or reading?
Under what conditions will they have to act?
 What knowledge of the world or of another culture will they need to call on?
 What skills will they need to have developed? How can they still be themselves without being misinterpreted?
For how much of this can I take responsibility?
If I cannot predict the situations in which the learners will use the language, how can I best prepare them to use the language for communication without over-training them for situations that may never arise?
What can I give them that will be of lasting value, in whatever different ways their careers may later diverge?
How can language learning best contribute to their personal and cultural development as responsible citizens in a pluralist democratic society?”

· Select the questions you find especially important for your teaching context. Write Can you answer some or all of them? Explain your view.

	· Study themes for communication in Chapter 4.2. Analyse how they are implemented in the series of textbook you are using in your teaching practice. 







	Topic 
Alternative assessment: Project work 


	Core Reading 

	Alan,B & Stoller, F. (2005). Maximizing the benefits of project work in foreign language classrooms. English Teaching Forum 43 (4) pp.10-21 
 http://americanenglish.state.gov/resources/english-teaching-forum-2005-volume-43-number-4#child-637


	Key Statements

	· Alternative assessment integrates assessment and learning activities.
· It indicates and highlights  successful performance and positive traits.
· Alternative assessment considers students' needs, interests, and learning styles.


	Tasks

	· Study the following types of ‘alternative’ assessment 
Self- and peer-assessment
Cooperative test construction
Dialogue journals
Portfolios
Projects
· Based on your experience and previous reading, provide each of them with a short explanation.

	· Read about benefits of project work in ELT Forum. Explain what the authors understand by “under-exploited project work.” To what extent do you agree with their opinion? Explain your point of view.

	· Study the features of successful project work as summed up by Alan and Stoller:
Focus on real-world subject matter that can sustain the interest of students
student collaboration and some degree of their autonomy and independence


	a purposeful and explicit focus on form and other aspects
of language
orientation on both,  with an emphasis on integrated skills and end-of project reflection.
· Consider the project work you have fulfilled with your students recently. To what extent does it comply with the features presented above?

	· Consider the ten-step process to maximize the benefits of project work. What roles should the teacher play at each of the steps? Who is more ‘active’ in the project work, the teacher or the student? Support your point of view.

	Each project culminates in a particular product. 
· Study Appendix 2(Final outcomes of projects)  in the ELT Forum. Suggest a concrete topic for each of the options given in the appendix. 


	· Consider the following suggestions for project work. 
Tourist broadsheets.(Writing a tourist guide for a favourite café, place, cinema, etc, in one’s local area
Twinned towns. (Learning about the twinned cities of a home town.)
Museum guide. (Visiting the local museum, selecting art-pieces for description)
Staging a play for junior students, etc.
· Suggest concrete content and language focus for the projects. Foresee the possible difficulties for your students. 
· Try with your students a project of your own choice. Be prepared to sum up its rationale.






	Topic
Keeping up to date as an foreign language teacher professional

	Core Reading 

	Harmer, J.(2007). The practice of English language teaching. London: Longman ELT. Chatper 24.

Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at


	Suggested reading

	Orlova, N. (2009). Video Recording as a Stimulus for Reflection in Pre-Service EFL Teacher Training. English Teaching Forum. 47(2), pp.30-35

http://americanenglish.state.gov/files/ae/resource_files/09-47-2-f.pdf


	Key Concepts


	· Reflection
· Action research
· Cooperative development
· Teachers’ associations

	Key Statements
 

	In this section, key statements are up to YOU. Not only students but teachers also have to be autonomous. 

	


	Reflection is extremely important in teacher development. When we reflect on our teaching, we think back on it, we try to consider what was successful in our teaching and what still needs improvement. Reflection means self-examination, possible solution of the problems, a plan of action for further improvement. 

	


Tasks

	· Based on the chapter in The practice of English language teaching make up a list of suggestions that can contribute to teacher’s development.

	


	Teachers have several options for self-reflection:  they can answer questionnaires, write in a journal, compare their teaching against a checklist of good instructional techniques, or make and review an audio or video recording of their performance, etc.  Among these options, video recording is one of the most valuable tools for because it provides an objective and permanent source that can be viewed repeatedly to observe various aspects of classroom practice. 

	Tasks

	· Read more about benefits of self-recording at http://americanenglish.state.gov/files/ae/resource_files/09-47-2-f.pdf

· Videocam a class of your own.

· Apply the suggested steps to your self-viewing. 

· Based on self-viewing, finish the following sentences:

1. Self-viewing made me aware of …..
2. Self-viewing helped me …..
3. Self-viewing showed me…..
4. Self –viewing mede me think of …

· Compare your personal reflection with the Outcomes of recording and reflecting described in the article. 


	



	The EPOSTL may continue to be your helpful companion in reflection after graduation. Please, keep reflecting  on your didactic competences in the  seven clusters: 
· methodology 
· assessment of learning 
· independent learning
· context
· conducting a lesson 
· resources 
· lesson planning.
You may be encouraged by the opinion of a UJEP graduate who wrote:
“The EPOSTL advised me where to go and what to explore in my profession… It lets students know how complex teaching profession is and what it feels like to be a good, skilled teacher.“
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