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Předmět: Didaktika 1

Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace): 
Jde o první předmět ze souboru postupně gradovaných didaktických předmětů, jehož cílem je seznámit studenty s různými teoriemi výuky jazyků. Učí je aplikovat různé metodické postupy při výuce jazyka, pružně reagovat na potřeby a schopnosti žáků, orientovat se v nabídce jazykových učebnic a pracovat s nimi. Předmět se rovněž zabývá problémy, s nimiž se studenti setkávají v praxi, a pomáhá tak studentům prohloubit vazbu mezi metodickou teorií a jejím praktickým uplatněním. 

Semináře jsou organizovány na základě samostatných vystoupení studentů - simulací („microteaching“), zaměřených vždy na dané téma přednášky. Teoretické poznatky jsou tak bezprostředně aplikovány a studenti se zároveň učí kriticky hodnotit vlastní i cizí výkon. Studenti jsou seznamováni s celou škálou metod a aktivit pro 2. stupeň ZŠ. Důraz je kladen zejména na skutečnost, že každý učitel musí být schopen uvážlivě zvolit přiměřený učební postup a zhodnotit jeho úspěšnost. Toto pojetí didaktiky nepreferuje žádné konkrétní metody učení cizího jazyka, ale zdůrazňuje širokou znalost oboru, osobní přístup učitele a jeho zodpovědnost.
V první fázi se předmět zaměřuje na odbornou terminologii, na metodické zásady výuky  základních jazykových dovedností (na poslech a  čtení), v další fázi pak na prezentaci slovní zásoby  a gramatiky. Studenti se seznamují s teorií a okamžitě ji aplikují – připravují simulace na dané téma, které hodnotí celá skupina (reflektivní učení).


Obsah:

· Language teaching development: a brief historical overview. CLT. Principles of language teaching.
· An enlightened, eclectic approach; the subject matter of EFL teaching. The ‘professional‘ teacher. 
· Lexis as an integral part of S, L, R and W. The notion of sub/micro/enabling skills. 
· Grammar skills as an integral part of S, L, R and W; basic principles of teaching grammar. 
· Teaching receptive skills.  Listening: principles and practices. Classroom activities for developing listening comprehension. Teaching Reading. 




Získané způsobilosti:
Na konci  výuky v tomto předmětu studenti 
· budou chápat  základní témata a  pojmy z oblasti pedagogického výzkumu vztahujícímu se                   
k výuce  angličtiny  jako cizího jazyka;
· budou schopni chápat pojem komunikační kompetence a dokáží je  aplikovat v hodinách    
simulací a při integraci  dovedností rozvíjených v jazykové třídě;
· dokáží aplikovat  principy komunikativní výuky jazyka;  
· budou využívat principy uplatnění technik poslechu  ve  třídě, s níž pracují;
· dokáží navrhnout uplatnění takových gramatických jevů, které pomohou studentům procvičit  gramatiku ve smysluplném kontextu;
· budou schopni vybrat a připravit takové činnosti, které umožní žákům naučit se slovní zásobu. 


Literatura:
Základní:
Brown, H. D. (2007).Teaching by principles. An interactive approach to language pedagogy. (3rd.  ed.). NY: Pearson Education.

Celce-Murcia, M. (ed.). (2001).Teaching English as a second or foreign language. Third edition. New York: Heinle & Heinle. 

Harmer, J. (2007). The practice of English language teaching. Harlow, UK: Pearson Education.

Newby, D., Allan, R., Fenner, A.-B., Jones, B., Komorowska, H. and Soghikyan, K.  (2007). European portfolio for student teachers of languages. A reflection tool for language teacher education. 
Strasbourg/Graz: Council of Europe Publishing, http://epostl2.ecml.at

Thornbury, S. (2002).  How to teach vocabulary. Harlow, UK: Pearson Education. 
Thornbury, S. (1999). How to teach grammar. Pearson


Doporučená: 

Buck, G. (2001). Assessing listening. Cambridge: Cambridge University Press. Ch.3

Ellis, R. (2006). Current issues in the teaching of grammar: An SLA perspective. TESOL Quarterly 40. 

Savignon, S. Communicative language teaching: Linguistic theory and classroom practice. Retrieved from http://yalepress.yale.edu/excerpts/0300091567_1.pdf

Ur, P. (2009). Grammar practice activities.  Cambridge: Cambridge University Press



Videomateriály  at http://www.eltweekly.com/elt-newsletter 
http://www.eltweekly.com/elt-newsletter/2012/07/vol-4-issue-31-video-the-power-of-english-for-development/
A general view on teaching English across the world

http://www.eltweekly.com/elt-newsletter/2012/07/vol-4-issue-28-david-crystal-should-english-be-taught-as-a-global-language/
Should be English taught as a „global language“? By David Crystal

http://www.eltweekly.com/elt-newsletter/2012/08/vol-4-issue-35-video-teaching-grammar-communicatively/
Practical example of miming-the-picture activity in the class

http://www.eltweekly.com/elt-newsletter/2012/10/vol-4-issue-41-video-jack-c-richards-on-communicative-language-teaching/
Jack Richards explains what CLT is

http://eltweekly.com/more/2009/12/43-video-1-tefl-online-tutorial-teaching-english-with-games/
how to incorporate games into classes- tips
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	  Topic 
A Brief Historical Overview (2 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 2.

Scrivener, J. (2005) Learning teaching. London: Macmillan   pp. 38-40  


	Key Concepts and Statements

	· Teaching a foreign language requires an understanding of a range of teaching methods
· Various methods have developed over time based on different understandings of the learning and teaching process
· EFL teachers require an understanding of such methods in order to develop their own teaching style
· Each method contains key differences

	Tasks 

	· Be prepared to discuss the following questions about the text (p. 38)
1. Elements of which teaching method do you use? Can you name it?
2. Can you describe the key features of this method?
3. Can you describe its underlying principles?
· How does one develop a personal methodology?
· What factors influence its development (both positively and negatively)?


	· How can we differentiate between a methodology, an approach, a method, a curriculum and a technique? Give examples to clarify your explanation. 


	· Select one method and describe how it fits into the landscape of EFL. Speak about its positive and negative features.


	· Provide a summary of the method chosen above.


	· Prepare at least 5 questions about this method for your classmates to answer and discuss. Include questions based on the text and also questions which promote discussion about teaching experiences and ideals.

	Topic 
The Informed and Enlightened ‘Approach’(4 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. pp. 39-53

Savignon, S. Communicative language teaching: Linguistic theory and classroom practice. In Interpreting communicative language teaching : contexts and concerns in teacher
Education. Yale language series   Retrieved from http://yalepress.yale.edu/excerpts/0300091567_1.pdf


	Key Concepts 

	· Eclectic approach
· Diversity of learners
· Communicative Language Teaching (CLT)
· Learner-centered instruction
· Cooperative and Collaborative learning
· Content-based instruction

	Tasks 

	· Study the checklist on p.41 and circle the option you consider correct. Be prepared to explain your choice. 
· Based on your personal reaction to the reading assignment, write a paragraph (up to 150 words)  about principled eclecticism

	· Study the six main features used as a general definition of CLT on p.43 Rank them according to the importance you may attach to them based on your personal teaching experience. (1 – the lowest, 6-the highest)
· Compare these features with the summary of eight principles of CLT in the chapter written by Sandara Savignon (p.6)


	· Find the following statements by S. Savignon and expand on them
1. “Communicative language teaching (CLT) refers to both processes and goals in classroom learning.”
2. “CLT puts the focus on the learner”
3. “Depending upon their own preparation and experience, teachers difffer in their reactions to CLT.” (P.4)
· 

	· Based on the reading, make up your own glossary of the terms: communicative competence and its constituents, i.e. sociocultural, strategic, discourse  grammatical sub-competences
· Write a 500-word summary of the chapter


	· Watch Jack Richards’  explanation what CLT is on
http://www.eltweekly.com/elt-newsletter/2012/10/vol-4-issue-41-video-jack-c-richards-on-communicative-language-teaching/
· Be prepared to narrate the  speech as verbatim as possible 





























	Topic 
The Foundational Principles of Language Learning and Teaching
(2 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 4


	Key Concepts 

	· Cognitive principles
· Affective principles
· Linguistic principles

	Tasks 

	· Group the following principles according to the sets proposed by H.D. Brown:
automaticity, interlanguage,  strategic investment, self-confidence, meaningful learning, the language-culture connection, language ego, the native language effect, communicative competence, risk-taking, the anticipation of the reward.
· Describe the principles in your own words without looking back to the chapters. Compare your descriptions with ones given in the text.

	· Read the following descriptions of the principles. Guess what principle is described.
1. This principle though takes in consideration the importance of the teacher’s role in the learning process, still emphasizes student’s personal investment  of time and effort while learning a language. This investment can be realised through various individaul strategies for comprehending and producing language.
2. This principle means that students have to be active participants during a class that is why  activities when learners have to work in small groups, solve problems, intiate oral production are so popular in the modern didactics. At the same time, learning a language can not be limited to a classroom. It is a long and challengin journey that can be continued by a student independently .
3. „Language and culture are intricately interwined…. This principle focuses on the complex interconnection of language and culture: Whenever you teach a language, you also teach a complex system of cultural customs, values, and wals of thinking, feeling and acting .“
4. „Giving that communicative competence is the goal of a language classroom, instruction needs to point toward all its components. Communicative goals are best achieved by giving due attention to language use and not just usage, to fluency and not just accuracy, to authentic language and contexts….
5. “Efficient second language learning involves a timely movement of the control of a few language forms into the automatic, fluent processing of a relatively unlimited number of language forms. Overanalyzing language, thinking too much about its forms, and consciously lingering on rules of language all tend to impede   this graduation to automaticity.“
6. According to this principle, a successful learner is a self-confident person who is not afraid to experiment or „play“ with a new language, in which he is still far from being competent. This  willingness to process the language and to use it while interacting with others will certainly pave the way to sucess in learning a foreign language.


	· Reread the summary of the Language Ego principle. Do you agree that the “New language ego, intertwined with the second language, can easily create within the learner a sense of fragility, a defensiveness, and a raising of  inhibitions.” Support your point of view with an example from your experience.


	· Though all the principles you have read about in the chapter are of high importance, select the four principles you believe are of greater importance. Explain your point of view.


	
Topic
Teaching Grammar – Part 1 (2 hours)

	Core Reading 

	Scrivener, J. (2005) Learning teaching. London: Macmillan. Chapter 7 
Thornbury, S. (1999). How to teach grammar. Pearson


	Suggested Reading

	Ur, P. (2009). Grammar Practice Activities. Cambridge: CUP   pp 4 – 6

	· Key Concepts

	· Exposure
· Noticing
· Restricted output
· Clarification
· Deductive approach
· Inductive approach


	Tasks

	· Expand on the following slide with the help of the table from Learning teaching.(Ch.12, p 254)

	



[image: ]
	· Comment on the following statements
Learning grammatical forms in a FL differs from learning in L1
Grammar is only one aspect of learning EFL 
Grammar taught must be relevant, useful and practical

	· Be prepared to discuss the following questions about the text. Give examples from the text to support your answers.
· According to the author... 
a) Identify what motivates learners of a foreign language to learn grammar. How does this differ from L1?
b) What role does grammar play in the EFL classroom?
c) How do teachers identify the grammatical needs/ requirements of their learners?
d) How does Ur recommend teaching grammar? Describe each stage in your own words.
e) Reflect on and share your own experiences of learning grammar in a foreign language. 


	Topic
Teaching Grammar - Part 2 (2 hours)

	Core Reading 

	Thornbury, S. (2002). How to teach grammar. Harlow, UK: Pearson Education Chapter 4 - How to teach grammar from examples (pp. 49-68)

	Key Stat	ements

	· Various approaches for teaching grammar exist and are available to the EFL teacher
· Choice of approach depends on various factors 
· Teaching grammar from examples involves different techniques and methods
· Each approach has its pros and cons

	Tasks 

	1. Describe the inductive approach including its relationship to teaching methods.

	2. Read each type of example and fill in the table below.



	
	Level
	Basic Features
	Pros
	Cons
	Your own opinion

	TPR
	
	
	
	
	

	Realia
	
	
	
	
	

	Situational Approach
	
	
	
	
	

	Minimal Pairs
	
	
	
	
	

	Concordance Data 
	
	
	
	
	




	Topic
Teaching Grammar - Part 3 (2 hours)

	Core Reading 

	Ellis, R. (2006). Current Issues in the teaching of grammar: An SLA perspective. TESOL Quarterly 40 pp. 83 - 84  and 93-93

	Key Statements

	· Teaching grammar is a controversial area of SLA
· Grammar teaching should combine extensive and intensive approaches
· Should one approach be considered more effective than the other?
· There are various considerations to address before choosing the best method of grammar teaching for learners

	Tasks 

	· Based on the reading and your current understanding of the key concepts within, prepare an example of real-life application in a classroom context.

· Be prepared to share your example with your classmates and explain your intention, reasoning and choice of activities that illustrate extensive and intensive approaches of teaching grammar. 

· Write a 2-page summary of the issues you have learned within the topic.





	Topic
Teaching Lexis - Part 1(3 hours)

	Core Reading 

	Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 11.
Thornbury, S. (2006). How to teach vocabulary. Harlow, U.K.: Pearson Education. Chapter 2

	Key Concepts

	· 

	Key Statements

	· 

	· This time it is YOUR turn to select them.

	Tasks 

	· Read Chapter 2 in How to teach vocabulary and sum up research findings on the subject of word learning
1. Repetition (receptive and productive)
2. Retrieval (strengthens the path between the form and the meaning)
3. Spacing (ideally, the first encounters close together, then gradually increase)
4. Pacing 
5. Use
6. Cognitive depth
7. Personal organising
8. Mnemonics
9. Attention/arousal



	· Be prepared to answer the following questions:
Why do learners forget words?
What makes a word difficult?
What kind of mistakes do learners make?

	· Add any further comments to the following implications for teaching:
“Words need to be presented in their typical contexts, so that learners can get a feel for their meaning, their register, their collocations, and their syntactic environments.” (p 30)
“Memory of new words can be reinforced if they are used to express personally relevant meanings.”

	· Fulfill task 157 in Learning teaching.

	



	
Topic
Teaching Lexis  - Part 2  (3 hours)

	Core Reading 

	Thornbury, S. (2006) How to teach vocabulary. Harlow, U.K.: Pearson Education pp. 75-92 


	Key phases in vocabulary teaching

	Presenting vocabulary
(pre-planned actions to teach pre-selected lexis)
Practicing  the new lexis
Reinforcing/developing the vocabulary.


	Key Statments

	· Vocabulary needs to selected according to certain criteria
· Introducing vocabulary requires certain steps
· Meaning of vocabulary must be communicated clearly 
· Learners need to be involved in this process 

	Tasks 

	· Apply the principles you have learned in this chapter to the task below. Be sure you include each aspect you have read about. Be prepared to explain and defend your choices.

	1. Prepare a set of vocabulary on the topic of summer holidays for a specific group of learners (select and specify age group of learners you have chosen)
2. Prepare a presentation of this vocabulary following the concepts you have read
3. Deliver this presentation as though your classmates are your target group of learners (be sure to explain this to them)
4. Prepare and materials you need and bring them for your presentation
5. After each presentation, ask the presenter questions about his/her choice of vocabulary and activities. Was this an effective vocabulary presentation? 




	Topic 
Teaching Listening – Part 1 (3 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16



	

	Suggested Reading

	G. Buck (2001). Assessing Listening. CUP  pp. 26-30,  38-51


	Key Concepts 

	· Receptive skills
· Listening as Interactive process
· Schemata
· Bottom-up and top-down listening techniques


	Tasks 

	· Read the following statement by Joan Morley. To what extent does your own experience of learning and teaching validate this argument?
“Perhaps an assumption that listening is a reflex, a little like breathing – listening seldom receives overt teaching attention in one’s native language – has masked the importance and complexity of listening with understanding in a non-native language.”
								                 J. Morley



	· Study the interactive model of listening comprehension (Chapter 16 in Teaching by Principles) Fill in the missing words
Listening comprehension (LC) involves:
Taking in an acoustic signal and process “raw speech”
…….. the type of speech  event (a conversation, a toast speech, a commercial, etc)
Inferring the …………. of the speaker (to complain, to persuade, to congratulate, etc)
…………. background info or schemata relevant for this subject matter
……………….g a literal meaning to the utterance 
Assigning an …………………. meaning to the utterance
…………. the form of the message; it is retained conceptually.
	
· Summarise the factors that make listening a challenging process. Listening comprehension (LC) involves:
Taking in an acoustic signal and process “raw speech”
Determining the type of speech  event (a conversation, a toast speech, a commercial, etc)
Inferring the objectives of the speaker (to complain, to persuade, to congratulate, etc)
Recalling background info or schemata relevant for this subject matter
Assigning a literal meaning to the utterance 
Assigning an intended meaning to the utterance
Deleting the form of the message; it is retained conceptually.
	(Based on Clark and Clark 1977)


	· Study the following short explanations of two types of processing in reading and listening comprehension. Infer implications for classroom instruction. 
Bottom –up involves the listener playing close attention to every detail of the language input. (listener as a tape recorder) 		Bottom-up listening activities focus learners on the individual elements and building blocks of the langauge.

Top-Down  involves the listener’s ability to bring prior information (schemata)  (listener as model builder)
	Top-down techniques typically are more concerned with global understanding and interpretation of a text. Learners should operate from both directions.
· Implication for Instruction  -

	· Consider the following techniques for listening comprehension. Are they bottom-up or top-down techniques?
1. Listen to… Circle “yes’ if the verb has an -ed ending and circle ‘no’ if it does not.
2. Listen to a sequence of sentence patterns with either rising or falling intonation. Place a check either in column 1 (rising) or column 2 (falling)
3. Listen to a series of radio commercials. On your answer sheet, choose among four types of sponsors or products and identify the picture that goes with the commercial.
4. Match a word that you hear with its picture
5. Listen to a weather report. Look at a list of words and circle the words that you hear.
6. Listen to a short dialogue and fill in the missing words.
7. Listen to a sequence of utterances. Place a check in the column that describes the emotional reaction that you hear: interested, happy, surprised, sad, etc.
8. Listen to… Decide where the conversation occurred. Circle the correct location.
9. Listen to a conversation and look at the pictured greeting cards. Decide which of the greeting cards was sent.
10. Listen to … Decide on the topic. Choose a picture that illustrates the text.



	 





	Topic 
Teaching Listening – Part 2 (3 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16

Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 8.

	Suggested Reading

	G. Buck (2001). Assessing Listening. CUP  pp. 26-30,  38-51


	Key Concepts

	Extensive (for pleasure in a leisurely way)
Intensive (achievement of a study goal)

Skimming – general understanding
Scanning – for specific information 


	· Read assigned pages  from Assessing Listening by G. Buck and be prepared to discuss the following questions in class:

1. What is understood by the notions ‘echoic memory,’ ‘working memory,’ and ‘long-term memory?’
2. What are the stages in listening comprehension according to the flow chart approach?
3.  Why is this model useful for second-language processing?
4. What is the name of the theory that advocates that listeners construct mental models while comprehending a text?
5. Try to analyse the way you comprehend a discourse
a) in your native language
b) in a foreign language. 
What type of approaches you would apply?
6. Listening as a process is believed to be ‘an inferential process.’ What are its constructs?
7. While listening, we not only apply linguistic knowledge to what we here but a wide range of other knowledge. Can you specify it?
8. Does the speech rate vary according to the type of the discourse?
9. How are the speech rate  and listening comprehension  related?
10. How can hesitation or pauses affect listening comprehension?

	· Do tasks 104-106 in Learning teaching.

	· Study the task-feedback circle. Write out examples of task you can use while teaching listening. Try them out in class.




	Topic 
Teaching Reading – Part 1 (4 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16
Scrivener, J. (2005). Learning teaching. London: Macmillan. Chapter 8.


	Suggested Reading

	Alderson, J. (2000). Assessing Reading. CUP pp.1-31
Harmer, J. (2007). The practice of English language teaching. Pearson.


	Key Concepts

	· Sociocognititve process
· Schemata (content and formal)
· Reading as a product
· Reading as a process
· Extensive reading
· Intensive reading


	Key Statements

	· Reading is a receptive skill like listening.
· Reading is a sociocognitive process.
· Interactive reading which involves both top-down and bottom up processing is a way to successful reading.
· Both extensive and intensive reading should be part of language teaching program.

	Tasks

	Read Chapter on teaching reading in Teaching by Principles (pp. 357-373 New edition or pp.298-313 old edition) Be ready to discuss the folloiwng questions.
1. Why is Keneth Goodman work “Reading: A Psycholinguistic Guessing Game” considered a seminal work? Sum up the most significant findings relevant for teaching reading skills.
2. What metaphors on reading are used by different authors?
3. What is understood by ‘interactive reading’?
4. What questions does the schema theory mainly address?
5. Why as a teacher you should enlighten your students on features of different reading genres?
6. What are the main characteristics of the written language?
	Explain them.  
7. What type of reading can be called a “zoom lens” strategy?


	· Compare the views by different authors (J. Scrivener, J. Harmer and H. Brown on extensive reading. Do the authors view the notion of extensive reading from the similar or different perspective. Prove you point.

	· Study the following quote by Hudelson 
      While reading an individual constructs meaning. It involves ”…the reader’s interpreting the text, and the interpretation is influenced by the reader’s past experience, language background, and cultural framework, as well as the reader’s purpose for reading.” (1994, p.130) 
Underline the words that prove that reading is a sociocognitive proces.

	· Based on the reading in Assessing Reading, put down the inner mechanism that prove that reading is also a sociocognitive process.

	· Do task 113 in Learning teaching.

	· Select an anecdote to be read by your fellow students. Identify the meaning of content and formal schémata in the anecdote.

	· Continue the list of types of written texts a teacher can use in class. Add at least 15 entries.
Journals
Labels
Short stories
Invitations
……………….

	· Select 4 types of written text mentioned above. What conventions of the written text  helped you  identify its genre?



	Topic 
Teaching Reading – Part 2 (4 hours)

	Core Reading 

	
Brown, H. D. (2007). Teaching by principles. An interactive approach to language pedagogy. (2nd ed.) NY: Pearson Education. Chapter 16



	Suggested Reading

	Alderson, J. (2000). Assessing Reading. CUP pp.1-31
Harmer, J. (2007). The practice of English language teaching. Pearson.


	Key Concepts

	· Oral and silent reading
· Scanning (Reading for specific information)
· Skimming (Reading for gist)
· Reading for detail
· Inferring
· Predicting
· Deducing meaning from the text

	Tasks

	· Sum up advantages and disadvantages of silent and oral reading. Express your view on the following statement “oral reading should be never practices with advanced students.”  


	· Some teachers overuse ‘reading aloud’ in class and this technique (useful at the beginning stage) may demotivate students. Think up of alternatives to reading aloud round the class. Then compare your ideas with suggestions provided by J. Scrivener in Learning teaching.

	· Study carefully the strategies for reading comprehension. Which one(s) you yourself have to further develop as a LEARNER of English?

	· Find answers to the folloiwng questions:
1. Explain the criteria for choosing reading texts, proposed by C. Nuttal.
2. What is meant by "SQ3R" sequence?
3. What types of responses, elicited  from your students, may indicate that they have comprehended the text.
4. What strategies that enable the students to cope with unfamiliar words and complex sentences are described in the text?
5. What techniques contribute to efficient reading?
· Study suggestions for reading tasks in Learning teaching. Which of them are also targeted at the development of speaking and writing? 

	· Do tasks 115-116 in Learning teaching.
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