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Předmět: Metody výuky žáků mladšího školního věku

Číslo předmětu: KAJ/4XXX

Cíle předmětu (anotace): 
Tento předmět je zaměřen na teoretické a praktické otázky metod výuky anglického jazyka jako cizího jazyka. V průběhu výuky se očekává, že se studenti naučí jako přizpůsobit svůj styl učení potřebám žáků mladšího školního věku. Předmět se bude skládat zejména z interaktivních přednášek a seminářů, jejichž součástí bude také promítnutí řady DVD s ukázkami výuky anglického jazyka ve třídách s žáky ladního školního věku.

Obsah:
 Children learning a foreign language: synchronic and diachronic overview. Age and First/Second Language Acquisition. Characteristics of young language learners. Class management and atmosphere. Elements of dramatization. Teaching vocabulary and grammar to young learners: problems and solutions. Beginning oral communication. Teaching pronunciation. Developing listening skills and comprehension. Teaching reading to young learners. Rhymes and songs in teaching EFL to young learners. 

Získané způsobilosti:
Na konci výuky v tomto předmětu bude student
umět organizovat práci různých skupin žáků mladšího školního věku, zejména činnosti rozvíjející komunikativní dovednosti;
 prezentovat novou slovní zásobu a mluvnici anglického jazyka a přitom si uvědomovat zvláštnosti vývoje žáků mladšího školního věku; 
uvědomovat si jak rozvíjet čtecí dovednosti u žáků mladšího školního věku;
vhodně vybírat a adaptovat materiály pro výuku jazykových dovedností pro cílové skupiny žáků.
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Scott, W. L., Ytreberg (1990). Teaching English to children. London: Longman. 
Další doporučené studijní materiály:
Gordon, T. (2007). Teaching young children a second language. Praeger Publisher.
Phillips, S. (1993). Young learners. Oxford: Oxford University Press.
Slattery, M. (2008). Teaching with bear. Oxford: Oxford University Press.
Scrivener, J. (2005). Learning teaching. London: Macmillan.

	Topic 
Age and First Language Acquisition (FLA) / Second Language Acquisition (SLA) (3 hours)

	Core Reading 

	Cameron, L. (2001). Teaching languages to young learners. Cambridge: CUP. pp. 1-20 

	Key Statements

	· Children actively try to construct meaning
· Children need space for language growth
· Language in use carries cues to meaning that may not be noticed
· Development can be seen as internalising from social interaction
· Children's foreign language learning depends on what they experience 
(Cameron, pp.19,20)

	Tasks 

	· Answer the questions below.
i. Compare the theories of Piaget, Vygotsky and Bruner. What are the similarities and differences?
ii. How do these theories apply to language learning? What can teachers do with this knowledge?
iii. How can understanding ZPD influence teaching a foreign language? How can we recognise our students' ZPD?
iv. What is the purpose of scaffolding and how can we practically apply this principal to FLL? 


	· Select a key concept to summarise in your own words. Prepare to present your findings in class including your own personal opinion.


	· Look at Figure 1.1 on p. 19
i. How does this division of language differ from the typical model of 'speaking, listening, reading and writing?
ii. How can one plan for learning using this model?
iii. What does Cameron mean by 'opportunities' in the description of this model? 






	Topic 
Characteristics of Young Learners (2 hours)

	Core Reading 

	Brewster et. al. (2002). The primary English teacher's guide. Harlow: Penguin. pp. 27-38

	Key Concepts 

	· Young learners are different due to a number of important developmental (conceptual, educational and linguistic), physical and social differences.
· Children learn differently to older learners.
· Children learn in stages.
· Young learners have differing learning styles and multiple intelligences. 

	Tasks 

	· Select a section of this text of particular interest to you. Prepare a list of 7 questions for your classmates about the content and concept explored. 
· Answer your own questions and be prepared to share not only your understanding of the text, but also your personal view and any experiences you may have had that support your opinion. 

	· Turn to page 34 and answer the following questions about Multiple Intelligences and Learning Styles. 
i. Can you identify personally with a learning style or intelligence?
ii. How can you identify learning styles or intelligences of your students?
iii. How can apply this knowledge to your classroom practice?
iv. Are there specific techniques to use with young learners based upon this understanding of differing learning styles and intelligences?


	· Figure 3 on page 38 depicts a cycle of teacher thinking and learning. How can the key concepts discussed in this chapter influence this cycle? What implication does this have for your own development as a teacher?





	Topic 
Class Management and Atmosphere (2 hours)

	Core Reading 

	Scrivener, J. (). Learning teaching. Macmillian. pp. 79- 94

	Key Concepts 

	· Effective classroom management is essential for a successful lesson
· Scrivener describes the key elements of classroom management as: grouping and seating, activities, authority and critical moments
· Class management involves preparation and planning as well as making snap decisions during a lesson
· The atmosphere of a classroom contributes to the quality of learning, the attitude of learners and level of enjoyment

	Tasks 

	· Complete 'Task 40' on page 80 about classroom management options. Compare your answers to the commentary. Did you select one of the options provided by the author or something different? What do your answers say about your management style? 

	· Complete 'Task 42' on page 83 about classroom decisions. How do your own classroom decisions reflect your attitudes, values and beliefs about learning?


	· Complete 'Task 43' on page 84 about classroom interaction. How can you arrange the class and activities to maximise interaction? Are you comfortable using these techniques in the classroom? Explain your answer. 


	· Complete 'Task 47' on page 90 about seating options. 


	· Complete 'Task 49' on page 91 about improving instructions. How does it compare to the suggestion in the commentary? What are the key differences between the first set and your own? 

	· Complete 'Task 51' on page 93 about your role in group or pair activities. Look at the descriptions of your options and select which is your most common selection and explain why. Can you also identify which choice you don't use? Are all of these appropriate with young learners? Why/ why not? 





	Topic 
Listening with young children (2 hours) 

	Core Reading 

	Scott, W. L., Ytreberg (1990). Teaching English to children. London: Longman. Chapter 3
Brewster et. al. (2002). The primary English teacher's guide. Harlow: Penguin. pp. 98 - 101, 102-104

	Key Concepts 

	· Learning to listen involves giving children a purpose, building confidence, supporting them through scaffolding and helping them develop specific strategies
· Listening tasks may consist of three stages: pre, while and post listening activities
· Oral communication involves interaction and development of communicative competence


	Tasks 

	Consider the following statements. 
· Listening is used much more than speaking, writing or reading. On average, we can expect to listen twice as much as we speak, four times more than we read, and five times more than we write. (Rivers 1981)
· Studies of young learners’ comprehension skills show that many aspects of listening are mastered at an early age, particularly in supportive, conversational contexts where social skills are highlighted. (Jean Brewster)
In the assigned text, find more evidence about the importance of listening for oral communication. Make up a 200 written summary.

	Reread the mime story on p. 23 in Teaching English to children. Underline the words which yu can mime and act them out. 
Study the listening activities in Chapter 3. Write them out under the headings
Quiet activities and Noisy activities. 

	· Apply what you have learnt in the following task:
You would like your 6-year-old students to listen to a song for the first time. Your pupils cannot read. Prepare a pre-listening, and post listening task for them related to your song. Think what pictures and/or realia you will need for song presentation .You may choose your own song or use the one below: 
https://www.youtube.com/watch?v=2FI3p79Jq-k

	· Select a story for miming. Prepare any materials you will need to support young learners’ comprehension of the story. Present the listening activities as you would to your target group of learners. 





	Topic 
Beginning Oral Communication (2 hours) 

	Core Reading 
Brewster et. al. (2002). The primary English teacher's guide. Harlow: Penguin. pp. 101 - 109
Philips, S. (1993). Young learners. Oxford: OUP pp. 38-49

	Key Concepts 

	· Children learning a foreign language are motivated by success 
· Beginning spoken English may consist of simple words, phrases and chunks of language
· Children will benefit from beginning with simple greetings, social English, routines and classroom English, asking permission and communication strategies

	Tasks 

	· Answer the following questions based on your understanding of the text.
i. In the beginning stages of speaking, should activities be more teacher-centred or student-centred?
ii. How can the teacher provide support to learners in the beginning stages of speaking?
iii. Give examples of routines in the classroom where children have the opportunity to speak.
iv. Why is chunking and learning formulaic language recommended in the beginning stages of oral communication? 


	· Look through the speaking activities listed Philips (1993).
i. To what extent do they coincide with the concepts in Brewster et. al. (2002)?
ii. Select an activity from Philips which you think would be appropriate for young learners and give your reasons why, with reference to Brewster et.al. 





[bookmark: _GoBack]
	Topic 
Teaching Reading to Young Learners (2 hours) 

	Core Reading 

	Cameron, L. (2001). Teaching languages to young learners. Cambridge: CUP. pp. 139 – 142
Scott, W. L., Ytreberg (1990). Teaching English to children. London: Longman. Chapter 3

	Key Concepts 

	· Learners require purpose and motivation to read
· Young learners need to develop oral communicative competence before learning how to read
· Creating a rich environment of words and text will expose learners to English
· 

	Tasks 

	· Select a text suitable for young learners. Create questions based on this text which meet the following criteria:
i. Use child's background knowledge of the topic
ii. Relate to comprehension of concepts and events within the text
iii. Motivate learners to read the text
You may use a simple text from a course book, an authentic text, a rhyme, a description etc. 

	· Consider the ideas suggested in Cameron (2001) for starting to read (and write) in English. Which of the suggestions
a. create an enjoyment of reading in English?
b.  support recognition of English sounds and words?
c. connect meaning to texts in English?
d. involve sensory perception to develop understandings of texts?






	Topic 
Teaching Vocabulary and Grammar to Young Learners: Problems and Solutions (2 hours) 

	Core Reading 

	· Linse, C. (2005). English teaching forum. The children's response. TPR and beyond. Vol. 43, No. 1. 

	Key Concepts 

	· Grammar and vocabulary can be integrated into TPR activities
· Children benefit from movement and activity while learning

	Tasks 

	· Based on your understanding of the objective of the lessons outlined in the article, answer the following questions:
i. What problem is Linse attempting to solve using this method?
ii. Do the lessons provide appropriate context for the use of the specific grammar? Explain your answer.
iii. Linse suggests using the lessons to create a language experience story. How can this further support the learning of grammar and vocabulary using TPR?

	· Choose another grammar point and vocabulary set that you could teach through TPR. Prepare to share your idea including lesson sequence, suggestions for younger (5-8) and older (9-11) learners and 'going further' activities that may assist in consolidating learning. 







	Topic 
Teaching Vocabulary and Grammar to Young Learners: Problems and Solutions (2 hours) 

	Core Reading 
Cameron, L. (2001). Teaching languages to young learners. Cambridge: CUP. pp. 105- 122

	Key Concepts 

	· Grammar has a place in teaching young learners but it should be taught covertly
· There may be conflict between meaning and grammar
· Young learners need help to notice grammar
· Metalanguage can be useful, if well taught
· Effective teaching and learning of grammar can take place, not by teaching grammar explicitly but by being sensitive to opportunities that arise in the classroom

	Tasks 

	· Reflect on previous classroom experience/s teaching grammar to young learners and compare your method or approach to the key concepts in the text. 
i. Explain your experience giving details of your lesson
ii. Consider whether you applied the key concepts in the text (and above). If so, how? 
iii. If applicable, explain how you could teach this same lesson applying the key concepts of the text. 
iv. To what extent do the concepts in the text align with your experience and personal views about teaching grammar?

Your reflection should be at least 1 page of text - 12pt font / 1.5 spacing.
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